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Objectives ofB.Ed.-M.Ed.:The 3-yearIntegratedB.Ed.-M.Ed.Course 

isaprofessionalprogrammeinthefield of TeacherEducationwhichaimsatpreparing 

TeacherEducatorsandotherprofessionals includingcurriculumdevelopers,educationalpolicy 

analysts,planners,administrators, 

supervisors,schoolPrincipalsandresearchers.Thecompletionoftheprogrammeshalllead toB.Ed.-

M.Ed.Degreewithspecializationinselectedareasfocusing onbothelementary and 

secondaryeducation. 

 

Theprogrammeis  designed  to  provideopportunities  fortheperspectiveTeacher 

Educators to extend  and deepen their horizontal of  knowledge and understanding of 

educationandteacher education,develop researchcapacities,specializedinselectareasetc. 

Thecourseincludesbothcriticalcomprehensionoftheoryaswellashands-onandfield based 

reflectivepractices, skills andcompetences. 

 

The Syllabusfor Three-yearB.Ed.-M.Ed.programme isdesignedtoattainthe following 

broadobjectives.Afterthecompletionofthecoursethe prospectiveteacher educators shall: 

 

1. Understand the central concepts, tools of inquiry, and structures of the 

disciplinesandcancreatelearning experiencesthatmaketheseaspectsof subject 

mattermeaningful. 

2. Understand how children learn and develop how they differ in their approachestolearning 

andcreatelearning opportunitiesthatare adaptedto diverselearnersand learningcontexts. 

3. Plan learning  experiences that are  based on learner's existing  proficiency, 

interests,experiencesincludingmisconceptionsanderrorsand   understand how studentscome 

toview,developandmake sense of subjectmatter contained in thelearningexperiences. 

4. Use knowledge of effective verbal, nonverbal and media communication 

techniquestofosteractive inquiry,collaboration,andsupportive interactionin theclassroom. 

5. Understandanduseformalandinformalassessmentstrategiestoevaluateand ensure 

thecontinuousintellectual,socialandphysicaldevelopmentofthe learner. 

6. Developsensibilitiestoidentifyproblemsforfurtherprobingandabilitiesto conduct  pure,   applied  

and/or   action   research   on   the identified   issues concerning educational 

theoryandpractices. 

      7   .Developself-identityasateachereducatorthroughcontinuousexperiences 

andreflectivepracticesthatcontinually evaluatetheeffectsofhis/herchoices andaction 

 

GeneralRules 

a) Teaching subject means a subject offered  by  the candidate at his bachelor‘s or 

Master‘sDegreeExaminationeitherasacompulsory subjectorasanoptionalsubject 

orasasubsidiary subjectprovidedthatcandidatestudieditforatleasttwoyearsand 
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alsotookUniversity Examinationeachyearbutshallnotincludesuchsubjectas were 

studied byhimonlyforapart ofBachelor‘s Degree course. 

Thus,thequalifying subjectslikeGeneralEnglish,GeneralHindi,GeneralEducation, 

HistoryofIndianCivilizationandCulture,ElementaryMathematicsetc.Prescribed for  the 

First year  T.D.C. Course  of  the Universityor  a  subject dropped bythe 

candidatesatthe partI stageof the degree course shallnotbe treated asteaching 

subject.Incase ofHonoursGraduates,besidesthehonourssubjectsthesubsidiary 

subjectwouldalsobetakenintoaccountprovidedthecandidatestudiedthesamefor at least 

two academicyears and also took UniversityExamination eachyear. 

b) Only such candidates shall be allowed to offer Social Studies for the B.Ed.-

M.Ed.ExaminationashavetakentheirBachelor‘sDegreewithany onesubjectsoutof 

History,PoliticalScience,PublicAdministration. Economics,Geography,Sociology, 

Psychology,Education,Music D&P,Home Science,Computer, OfficeManagement and 

Secretariat Practice,Product&Export andLeather,Indian Music,Musicology, Archival 

Science. 

A Candidate whohasoffered Political Science onPublic AdministrationathisBachelor‘s or 

masters‘DegreeexaminationshallbedeemedeligibletoofferCivicsasateachingsubjects in B.Ed.-

M.Ed. Examination 
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School Internship 
 

As the title suggests, in this component of the programme, the student-teacher are actually 

placed in a school for a duration of four and sixteen week, in two time slots. Initially, they will 

be attached to particular school for four weeks as ‘school attachment’. 

A time gap after this school attachment will provide opportunity to student teacher to share 

experiences, reflect, clarify several things with teacher educators and internalize them. 

After about four weeks, they will go for ‘school placement’ of sixteen weeks. During this 

period, their role in the school is something like an ‘apprentice’ and its specific contours need to 

be worked out by course faculty. 

They will be engaged in the school functioning in all its aspects. 

 

Main Objectives 
 Student teacher will be enable to reflect on their practice, and learn to adapt and 

modify their visualization/implementation towards betterment of student 

learning involve in various school activities and processes in order to gain a 

‘feel’ of the multiple roles of a teacher. 

 Develop understanding of the ‘school culture’ and learn to reflect upon, 

consolidate and share their school experiences; and to recognize one’s own 

development as a teacher. 

 To developing capacities to think with educational theories and applying 

concept in concrete – learning situations, managing classroom learning, 

evaluation learners and providing feedback, learning to work with colleagues, 

reflecting on one’s own professional practice are drawn upon to provide 

appropriate learning experiences for the student teacher that is critical to the 

education of teachers. 

To undertake responsibility for planning and implementation of learning situations for specific units 

of study, in the context of their school.
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Evaluation 

Evaluation of Theory Papers (CBCS Scheme) 

 

Theory papers will carry a weightage of 100 marks, out of which 70 marks will be for external 

University Examination and 30 marks will be for internal assessment (Sessional/Practicum and 

mid-term test) . 

Courses on Engagement with the field Community and School, EPC and micro teaching 

carrying an internal weightage of 50 marks. The assessment of papers will be done internally at 

the college level with viva-voce (Based on the file semester record, presentation). The final 

University semester examination paper for 70 marks will be of three hour’s duration. 

The detail of the question paper pattern is as follow: 

 

Section A: 

There will be one question with 10 parts having two parts from each unit with no internal 

choice. The weightage of each part is 2 marks hence the total weightage of this section is 20 

marks. (10 X 2)  

 

Section B: 

There will be five questions with one question from each unit with internal choice (may have 

sub-divisions). The weightage of each question is 10 marks. Hence the total weightage of this 

section B is 50 marks. (10X5) 
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EVALUATION FOR INTERNSHIP 

PROGRAMME INTERNALASSESSMENT 

B.Ed.-M.Ed.IYEAR 
 

 

Internship ProgrammePhase I(4 Weeks) 

 

 

S.No. Assessmentis based on the followingactivities Marks : 

50 
1. School observation andEngagewithfiled(Oneweek) 5 

2. Creating andMaintaing teaching learning material for the 

school. 

(Which can becomevaluable resourcefor theregular teachers 

oftheschool) 

5 

3. Practice teaching in boththepedagogy subjects inschools (7+7) 15 

4. Lessonobservations ofthe peers 

(3-3 lessonin both  pedagogy subjects) 

5 

5. Criticismlessons )1-1 on both pedagogy subjects) 10 

6. Participationin preparationofcamp/Co-curricularactivities in 

3 days openair session 

10 

Grand Total 50 

 

Note:   Eachstudent–teacherhastomaintainfileinwhichdetailedreportsofallthe activities and tasks 

discharged by  him/her are to be described. A Viva-voce will be 

conductedoftertheinternshipprogramme.The filerecord,thevivavoce andthelessonplan dairywillform 

thebasisof assessment ofthe internship programme. 

Theviva-vocewill be conducted by a committeeconsisting ofthefollowing members:- Princepal 

/HOD,InternshipIncharge, Oneseniormemberby rotation 
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Thestudent teacher willbe able: 

 

To studyandget theintrodu

develop understanding about

observationandinteractionw

backgrounds. 

To arrive at an understan
different childhoods, with

and community. 

To understand learningas di

To read about theories of 
constructed in different so

To focus on the  issues 
stereotyping. 

To understand the roleofthe 

 

 

Unit -I: 

1.   Childhood: Introduction, 

economics andculturebac

2.   Construct of childhood:

realties, different child

neighbourhoods and com

3.   Physical, social,emotional 

Unit -II

101 

DHOOD ANDGROWING UP 

roduction of childhood, child development and adole

bout children of different age groups, through clo

onwithchildrenfromdiversesocioeconomicandcult

tanding  of how different sociopolitical reali
, within children‘s lived contents:family, schools, n

s divergent process. 

es of child development, childhoods and adolescence 
ocial economic and cultural settings. 

s of  marginalization of  difference  and di

ofthe family,and the school in the child‘s development

I: Childhoodand childDevelopment 

on, children of different age groups, children from di

ackgrounds. 

dhood: Understanding the construct of different so

dhoods within children‘s lived contexts:Fa

mmunity. 

ional &intellectual development of child. 

II: Theories ofChilddevelopment 

13 

 

olescence. To 

lose 

tural 

ities construct 
hools, neighborhoods 

e as 

nd diversity, and 

ment, 

m diverse socio-

nt socio-political 

amily,schools, 



14 

 

1.Thoriesofchilddevelopment(fromcrossculturalpsychology,sociology and 

anthoropology), crucialaspectsfromthe constructof chilhoodinregandstopolitical, social 

and cultural dimensions. 

2.Theoriesofchilddevelopment(Psychology)Jeanplaget‘stheory ofcognitive development, 

Behaviouristictheory. 

3.   Childhoodandadolesenceasconstructedindifferentsocial–economicandcultural setting. 

4.   IssuesofMarginalization,Children‘slivedexperiences–livinginanurban,slum, growing 

upasagirlandgrowing upinadalithousecholdandlikeotheradverse situation. 

 

Unit -III: Adolescent Development 

1.   Adolescent:Meaning, Concept &Characteristics 

2.   Cognitive, Physical, Social, Emotional and moral Development. 

3.   Experienceof adolescenceof  childrenacross different cultures andsituations. 

4.   TheImpactofurbanizationandeconomicchangeonconstructionandexperienceof 

adolescenceofchildren. 

 

Unit -IV:RoleofMedia, family &Community 

1.   Roleofmediainrepresentationsofgender,classandpovertytounderstandlived realities of 

children. 

2.   Workandchildhoodchildren,indifficultcircumstancesandunderstandingofthem, role 

ofmediaincriticaldeconstruction ofsignificanteventsinregardstochildlabour and other. 

3.   Roleofcommunity,family,crecheandchildcorrectionhomeinprotectingchildhood in 
india. 

4.   Chilhoodandchangingtrendsinfamilystrucrture,employmentstatusofparents,and 
technologicalexposures,(Cartoons,video games,mobile phone,internet,social 
networkingsites andtoys.) 

Unit -V:RoleofNGo’sNational andInternational agencies. 

1.   Role ofNGos in protectingchildhood. 

2.   National (MWC, NIPCCD etc.)andInternationl agencies (UNICEF,WHO, Red cross 

ets.) workingforChildren. 

Practicum/FieldWork: 
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1.   Organizecreativeactivitiesforchildrenofdiversesocio-culturalbackgroundwith aimto 

learn to communicate andrelatewith them . 

2.   Observingchildreninnationalsettingtostudy playpatternandwriteareportontheir domain 

oflearning. 

3.   Studyofanyoneissuerepresentedandhighlightedbymedia(sexualabruseand harasement 

poverty. Child labour etc. 

4.   Workshop or seminar for student teacher to observe interact with and study 

adolescentsof differentsocialagesinandoutside the school,indivergesocial economic, 

cultural, linguistic and regional contescts. 

5.   Applyanythreepsychologicaltestsonupperprimarytoseniorsecondarystudents (any 
one)andonthebasisoftheconclusionmakeacomprehensiveprofile(atleast fivestudents 
foreach test.) 

EvaluationProcedure                                  100 Marks 

Anytwo practicum & test                       30 Marks 

(Covering Unit I to V) 

External Evaluation                                      70 Marks 

 

References 

1.         ShrivastvaD.N,VermaPreeti2007,ChildPsychology:ChildDevelopmentVinod 

Pustak Mandir, Agra. 

2. Pareek Prof Mathureshwar, 2002, Child Development and Family Relationship, 

Research Publication, Jaipur. 

3.         MangalDr.S.K,MangalShubhra,2005,ChildDevelopment,AryaBookDepotNew 
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4. Sharma,R.k,Sharma,H.S,Tiwari,Aryana,2006,PsychologicalFoundationofChild 
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Unit -II: UniversalizationofEducation 

1.   Educational as Human Rights, Child Rights and Protectivediscrimination. 

2.   Concept of Universalization of Education. 

3.   Strategiesforachieving universalization of education. 

4.   Qualitative and quantitative aspects ofuniversalization ofEducation. 

5.   Obstaclesinuniversalizationofeducationinrelationtoaccess(Physicalandsocial) 

enrolment, retention andquality. 

6.   Problems,issuesandremediesforeducationofmarginalizedsectionofcommunity 

(Gender, regions, languages,religions, class, castes, tribes, etc.) 

 

Unit -III : IndianConstitutional Provisions, Relatedto Education 

1.   AnintroductiontotheconstitutionofIndia(especiallythepreamble,Fundamental 

RightsandDutiesofcitizensandtheDirectiveprinciplesofstatepolicies)with regards to 

―Constitutional values‘ and aims ofeducation. 

2.   Amendments in the constitution of India pertaining to education (Elementary 

Education,religiousminority andlinguisticminority,rightsagainstdiscrimination, 

medium of instruction and right to equality.) 

3.   Constitution direction forissues &Problems in education. 

 

Unit -IV :Emerging IndianConcerns andtheireducational implications: 

1.   Meaning, Concept and Impact on education of Liberalisation Globalization and 

Privatization. 

2.   Stratification ofEducation: concept and process. 

3.   CritiqueofcolonialVs.Indigenouseducation inIndiaanoverviewofexperiments 

andalternativesinEducationfor marginalizedgrouplike women,dalitandtribal people. 

 

Unit -V :Contemporary Issues andPolicies: 

1.   National policy on education and its programme of action. (1986/1992) Major 

suggestions and theirimplication. 

2.   Learningwithout Burden. (Yashpal committeeReport (1992-93) 



 

3.   Right to Education and Ch

Nayeetaleem. 

4.   Kothari commission recom

planned industriazations a

PR

 

Prepare a report in classabout

Conduct an awareness pro
community. 

Arrangeadiscussionsessionin

Trainstudentsinanyfivehandi
Handloometc.)and other re

Examinepolicy&constitution

 

EvaluationProcedure          

Anytwo practicum& test         

(Covering Unit I to V) 

External Evaluation          

 

References 

1          flag]MkW-,e-ds-¼2009½ßf‚

2          :gsyk]izks-,l-ih-¼200

3          pkScs]MkW-lj;wizlkn-¼2009½ßf

vk/kkj]baVjus‚kuyifCyf‚kaxgkÅl]

4           lksuh]MkW-jkexksiyßmn;ksUeq[k

5          ik.Ms;]MkW-jke‛kdy¼2007½ßf

vxzokyifCyds‚kUl]vkxjkA 

6 ipkSjh]MkW-fxjh‚k]ipkSjhfjrq,¼2010

7          lDlsuk],u-vkj-Lo:i

d Challenges in implementation, Sarva Shiksha Ab

ommendation and their implementation in  the cont

and education. 

RACTICUM/FIELDWORK: 

bout the education ofmarginalized group. 

ogrammes on child rights with students, parents 

oninclasshowculturaldiversityinschoolbenefitsthe st

ndicraftsonthebasisofthenayeetaleem(Suchaspape
related to cattageindustries, prepareareport. 

onal provision on equalityand right to education.

                                  100 Marks 

st                       30 Marks 

                                    70 Marks 

f‚k{kkds   nk‚kZfudolkekftdvk/kkjÞ]baVjus‚kuyifCyf‚kax gkÅ

09½ßf’k{kkds nk‛kZfudoLkekt‚kkL=h;vk/kkj]ÞvxzokyifCyds‚kUl]v

f’k{kkdsnk‚kZfud],sfrgkfldo       lekt‛kkL=h; 

l]esjBA 

[kHkkjrh;lektesaf‚k{kdÞ],p-ih-HkkxZocqdgkÅl]vkxjk 

f‛k{kkdsnk‛k ZfudoLkekt‚kkL=h;i‘̀BHkwfe] 

10½ßmHkjrsHkkjrh;lekteS  f‛k{kd dhHkwfedkÞ]vkj- yky-cqd 

i¼2010½ßf‚k{kkflnkUrÞvkj-yky-cqd fMiks]esjBA 

19 

ha Abhyan, 

ontext of 

nts and 

he students. 

er meshi, 

on. 

Ål]esjBA 

vkxjkA 

 

qd fMiks]esjBA 



20 

 

8 :gsyk]izks-  ,l-ih-¼2008½ßfodklksUeq[kHkkjrh;lektesaf‚k{kdvkSjf‚k{kkÞvxzoky 

ifCyds‚kUl]vkxjkA 

9 flag]MkW-jkeikyflag] Jherhmek]f‚k{kkrFkkmnh;ekuHkkjrh;lekt]2008]fouksn 

iqLrdefUnj]vkxjk&2A 

10        R;kxh]vksdakjflag] mnh;ekuHkkjrh;lekt] vkSjf‚k{kk]vjfgarizdk‚ku]t;iqjA 

11 Sexena, N.R.Swaroop,Principles of Education,International 

PublishingHouse, Merrut (U.P) 

12        ikBd]ih-Mh-f‛k{kkds lkekU;fl}kUr]fouksniqLrdefUnj]vkxjkA 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

LEARNI

Objectives: 

Thestudent teacher willbe able: 
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individualdevelopment: Physical,cognitive,language,affective,socio-culturaland moral 

their  interrelationship implications for  teachers (relevant ideas of  piaget, Bruner, 

Erikson and Kohlberg.) 

 

Unit -II : Developing creative thinking andlearning Environment 

1.   Meaning  and  natureof creativity,  factors  of  creativity, Development ofcretivity 

throughuseofbrainstorming(Specialfocus  onOsborn,DeBono  andGordan) Teaching 

forminimizing negativetransferandmaximizing positivetransferof learning. 

 

 

2.   Physicalfacilitiesintheschoolandschoolorganizationalclimate,socio-cultural 

environment of school, text book,  curriculum,  technological interventions  and 

learningprocess. 

3.   Waysofteachingandlearning(Small,Largegroup‘individualizedandcollaborative 

teaching and learning),Distinctionbetweenlearningas‗ConstructionofKnowledge‘ and 

learningas,―transmission and reception ofknowledge.ǁ 

 

 

Unit -III Effectiveteaching 

1.   Concept, naturecharactertics  ofteaching. 

2.   Functions of teaching, Principles of teaching, phases of teaching, classroom 

instruction strategies, Teacheras a leaner, 

3.   Teachingfor culturallydiverse students, Theoryof culturallyrelevant pedagogy. 

4.   Values&personalrelationshipbetweenTeachersandlearners,relationshipamong learners, 

self esteem andfreedomexperienced bylearner. 

5.   Teachingmodels&factors effectingteaching andlearning. 

Unit -IV Learning style 

1.Diversty amonglearnersandlearning needs(withreferencetospecialneeds) 

multilingualbackgroundconceptandphilosophyofinclusiveeducation.Learning style–

conceptsTypesandimportanceinteachinglearning process,factorseffecting 

onlearningstyle,conceptofthinkingstyleanditsrelationshipwithlearning style. Role 

ofICT in learning enhancement. 
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Unit -V :Teaching Style 

1.   Teachingstyle  – Concept  types  and  effect  on  learner‘s  learningprocess,  factors 

effectingon teachingstyle. 

2.Teaching asaprofession,impactofbeliefsandpracticesonteaching,multiple responsibilities 

located inaninstitutionalizedsetting,andthe needandopportunities forprofessional 

growth. 

3.   Useof technologyin small groupteaching, peer tutoring, co-operativelearning,group 

discussion, group projects, simulations and games. 

4.Useoftechnology inlargegroupteaching,collaborativeteaching,questioning, 

demonstrations. 

Practicum/FieldWork 

1.   Analysisofrecordonteachingandlearningbyvideorecordingofyourown lesson. 

2.   Asurveybasedreportonaneffectiveteacherbehavioursorclassroominstruction 

strategies ofeffectiveteacher. 

3.   Writeareportaboutsomebestteachersinyourpastexperiences&writesome special 

features of theirways of teaching. 

4.   Conduct an interview of 5 students of multilingual background and list the 

problems facebythem in classroom conditions 

5.   Indentifylearningstyleofatleast5studentsatprimarytosecondarylevel.(Any one) 

 

 

EvaluationProcedure                                  100 Marks 

Anytwo practicum& test                       30 Marks 

(Covering Unit I to V) 

External Evaluation                                      70 Marks 

 

Reference 

1-     PkSkcs,l-ih]2005]ckyfodkl o euksfoKkudsewy   rRoConcept Publishing 

CompanyPrivateLtd, Mahan Garden, New Delhi. 
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oflearner and teachinglearningprocess, R.lal book, depot, Meerut. 
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OBJECTIVES: 

 

Thestudent teacher willbe ableto:

 

Understand the nature and fu
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UNIT-I N

 

Meaning,Concept, Nature

 

Metaphysicalproblemsrelatedton

Epistemology&Axiologywit
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 Education as interdisciplina
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UNIT-Ill Philosophical

 

 

Western philosophical Found
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Critical analysisof thoughts 
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EvaluationProcedure          

Anytwo practicum& test             

(Covering Unit I to V) 

External Evaluation          

REFERENCES 
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Thiscoursewillserveasafoundationt

textsindifferentwaysandalsolearntot

 

Objective 

 

Thestudent teacher willbe

Todevelopmetacognitivea
theygrapplewith diversete

Toenhancetheircapacitiesthrou
theprocess ofreading. 

To engagestudents withthe

Togetopportunitiestowrit

respondingtoatext withon

 

S.No. Types ofText 

1. Empirical text 

2. Conceptual text

3. Historical Work

4. Policydocuments

5. Studies about school

6. Text  concerned  

learningprocess7. Expositorytexts f
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hone‘s own opinions or writingwithin the context o
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ks 50Internal assessment 
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purposeof reading. 
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xt 
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04 

04 
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8. Autobiographical narratives 02 02 04 

9. Field notes 02 02 04 

10. Ethnographic texts 02 02 04 
 Evaluation of Reports and Viva -voce   10 

Grand Total  50 
 

 

Note:Pupilteacher willdraft areport on entire activities 

 

 

EvaluationProcedure – 

Internal Assessment =50 marks 

Reference 

1.         ReflectingonLiteracyin Education. PeterHannon, RoutledgePublication 

2.         ReflectivePractice: Writingand Professional Development. GillieBolton. SagePublication 

3.         WritetobeReadTeacher‘sManual:Reading,Reflection,andWriting.WilliamR. Smalzer. 

CambridgeUniversityPress. 

4.         LiteracyandLearning:ReflectionsonWriting,Reading,andSociety.DeborahBrandt. 

WileyPublishers 

5.         Fostering Reflection and Providing Feedback: Helping Others Learn from. By Jane 

WestbergPhD, Hilliard Jason MD, EdD. Springer Publication 

6.         Researchand Reflection: Teachers TakeAction forLiteracyDevelopment.Andrealzzo. 

InformationagePublication. 

7.         ReadingtoLearnintheContentAreas.JudyRichardson,RaymondMorgan,Charlene 

Fleener. CinageLearning 
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Objectives 

Thestudent teacher willbe able 

 

To nurturetheircreativitya

Tocreateawholeexperienc

and beingin relationshipwi
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To develop ability to appr

relations and character. 
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To give opportunities forle
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4. Visitof localculture andart formsand 

interpret art works,moviesandother 

media 

02 04 08 

5. Watch moviesandother mediaof 

educationalsignificance andtheir 

interpretation 

02 04 08 

 
Evaluation of report andviva– voce 

  
10 

 
Grand Total 

  
50 
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Objectives 

Thestudents teacher willbe able. 

 

To interpret andadaptICTs

To learn integratingtechnol

ToexploreuseofICTstosim
administration. 

To reflect critically and ac
and proprietisation oflarg

Activities I 

1.         Organizeaworkshop

2.         construction oflesso

 

Activities I 

1.         Deliver at least 10 

2.         Assess theimpact a

 

Activities III 

1. Explain and givepra

conferencingin ed

2. Manage,organizea

bypupilteacher. 
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Marks 50I
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Activities IV 

1. Practicalknowledgeofoperatingcomputerson/off,wordprocessing,useofpower point, 

excel and computer as a learningtool. 

2. Pupilteacherwillmakepowerpointpresentationonany2topicsandpresentthem 

beforestudents. 

3.         Use of available software on CD‘s with LCD projection for subject learning 

interaction. 

 

Activities V 

1.         Effectivebrowsingoftheinternet fordiscerningand selecting relevant information. 

2.         Surveyof educational sites based inIndiaand downloading,relevant material. 

3. Pupil teacher will have interactive use of ICT: Participation in Yahoo groups, 

creation ofblogs etc
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Note:StudentteacherwilldraftareportonentireActivities.Internallycollegewillconducta 

practicalexamination and viva-voce. 

 

EvaluationProcedure – 

Internal Assessment =  50 

mark 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 



 

38 

 

Micro Teaching 

BME-108 

Internal Assessment:  50 Marks      Credit : 2 

 

Objectives  

The students teacher will be able. 

 To enable teacher trainees to learn and assimilate new teaching skills under controlled 

conditions. 

 To enable teacher trainers to master a number of teaching skills. 

 To enable teaching trainers to gain confidence in teaching. 

 To enable them to employes real teaching situation for developing skill. 

 To enable team to get deeper knowledge regarding the art of teaching. 

 

Micro teaching practical – Each paper teacher will undergo micro teaching practice session for 

minimum five teaching skills in school subject under the supervision of concerned of teaching 

educator. This should be followed by two lessons on integration of skills. 

 

Core Teaching Skills are 

1. Skills of Probing Questions. 

2. Skills of Explaning. 

3. Skills of illustrating with examples. 

4. Skills of stimulus variation. 

5. Skills of reinforcement. 

6. Skills of Questionninng. 

7. Skills of using Block board 

8. Skills of introducing a lesson. 

 

Assessment is based on the following activities     

1. Micro Lesson Plan      -    30 Marks 

Teaching & Practice with record (Minimum five) 

2. Two lesson plan and practice on integration of teaching skills with record  10 Marks 

3. Viva-voce on Lesson plan & Teaching practice  -   10 Marks 

Total       -   50 marks 

 

Learning out Comes -After completing their practice in micro lession it will helps to develop and 

master important teaching skills. It employes real teaching situation for developing skills. 
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BME-201 

KNOWLEDGE AND CURRICULUM 
 

Objectives 

 

The student teacher will be able 

 

 To know the perspectives in education.


 To focus on epistemological base of education between knowledge and skill teaching and 
training – ‗Knowledge and information and reason and belief to engage with the 
enterprise of education.



 To discuss the basis of modern child centered education.

 To identify relationship between the curriculum framework and syllabus.


 To help prospective teachers to take decision about and shape educational and pedagogic 
practice with greater awareness of the theoretical and conceptual underpinning that inform 
it.



 To focus on social base of education.

 To help prospective teachers to understand the process of curriculum development.
 

 

Unit – I : Knowledge and Education 

 

 Concept, meaning & nature of knowledge  

 Epistemological basis of education, distinctions between ‗knowledge‘ and ‗skill‘, 
‗teaching‘ and training‘ ‗knowledge and information and reason and belief  

 Upanished and Bhagvat gita with special reference to the enterprise of education 
epistemology and educational & pedagogic practice. 

 

 

Unit – Ii _ Modern child centered Education 

 

 Modern centered education – Activity, discovery and dialogue, with reference to Gandhi, 
Gijubhai Badheka & Tagore.  

 Modern child centered education- Activity, discovery and dialogue with reference to 
Dewey, Plato, Buber and Freire. 

 

Unit – III : Concept & Types of Curriculum 
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 Meaning & Concept of curriculum, four perspectives of curriculum, Traditionalist, 

conceptual Empiricist, Reconceptualists, social constructivists, Types of curriculum, 
concept of syllabus, relationship between the curriculum framework and syllabus, socio – 

political bases of curriculum framework.  

 Curriculum as an agent of social change. 
 

 

Unit IV : National Issues 

 

 Meaning & Concept of nationalism, universalism and secularism and their interrelationship 
with Education (with special reference to Tagore (2003) and krishnamurti (1992)  

 Social basis of education in the context of society in relation to democracy, Industrialization 
and Ideas of Individual Autonomy Equality and social Justice. 

 

Unit – V : Cotemporary bases of curriculum 

 

 Globalization, Localization and Privatization, political ideology and 
technological inferences economics necessities in reference to curriculum.  

 Cultural context of students – multicultural, multilingual aspects/critical issues.  

 Environmental concerns, gender differences inclusiveness, value concerns and issues, 
social sensitivity. 

 

 

Practicum/Field work 

 

 Orgainse a workshop related to curriculum development.  

 Analyse the influence of school, community and state on the content and curriculum of 
primary to secondary (any one level) and draft a report of work.  

 Play a drama on good discipline in school. 

 Organize tree plantation program with the involvement of community members and school. 

 Prepare project on NCF 2005. 

 Analysis of social myths in the light of scientific values and culture, life skills etc.  

 Organize a stage play or drama on educational thought of mahatma Gandhi/Ravindra 
Nath Tagore. 
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 Organize child centered activity of children education and values based on 
Gandhian/Tagore. 

 

Evaluation procedure  100 marks 

Any two practicum work and test including (Unit I to V)  30 marks 

External Evaluation  70 marks 

 

 

Reference 

 

 Schilvest, W.H. (2012), Curriculum: prospective paradigm and possiilty.M.C MLLAN 
publication.  

 Hirst, Paul, H. Knowledge and the curriculum. Routledge publication.  

 Letha ram mohan (2009). Curriculum instrchon and evaluation. Agerwal publication, 
Agra.  

 Scolt, dand (2003). Curriculum studies: curriculum knowledge. Routledge falmes, m.y. 

  

 Kelly, AV. (2009). The curriculum: theory and practice sage publication Singapore. 
 JhokLro] ,p-,l-,oa prqosZnh] ,e- th ¼2010½- ikB~;p;kZ vkSj f”k{k.k fof/k;kW] f‟k{kk izdk‟ku] t;iqj 

 

 ;kno] f‟k;kjke] ikB~;dze fodkl vxzoky izdk‟ku-2011 
 

 Shulman L. S. (1986) those who understand: knowledge growth in teaching. educational 
researcher, 4-14  

 Sinha, S. (2000) Acquiring literacy in schools, seminar, 38-42  

 Sternberg, R.J. (2013). intelligence, competence, and expertise, in A.J. Elliot & C.S. 
Dweck (Eds), handbook of competence and motivation (pp  

 Tagore, R. (2003) Civilization and progress. in crisis in civilization and other essays. 
new delhi: rupa &co.  

 Pathak, A (2013) Social implications of schooling: knowledge pedagogy and 
consciousness. Aakar books, New Delhi. 
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BME -202 
 

Assessment for Learning 

 

 

The student teacher will be able – 

 

 To understand assessing children‘s progress, both in term of their 
psychological development and the criteria provided by the curriculum.



 To know the critical role of assessment in enhancing learning.

 To know the constructivist paradigm of learning and assessment.

 To acquaint with the importance of feedback in the process of assessment.

 To know the practicality of learning centred assessment.

 To prepare prospective teachers to critically look at the prevalent practices of 

assessment.


 To prepare students teachers to facilitate better learning and prepare more 
confident and creative learner.



 To understand the policy prospective on examinations and evaluation 
and their implementation practices.

 

 

Unit – I : Basic Concept of Assessment 

 

 Basic concept and scope : Measurement Assessment, Testing, Examination and 
Evaluation, overview of revised Bloom‘s Taxonomy and its implication for 
assessment and types of assessment. Principles of assessment and evaluation. 

 

 

Unit – II : Critique of Present Assessment and Evaluation 

 

 Assessment of learning product vs Assessment of learning process, summative 
assessment vs formative assessment, and dimensional assessment vs multi 
dimensional comprehensive assessment.  
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2. Right assessment vs flexible assessment, culture based assessment vs. culture fair 
assessment, knowledge oriented assessment vs. learner oriented assessment and 
mechanical assessment vs growth oriented assessment. 

 

 

Unit – III : Classification of Assessment 

 

 Classification of assessment: Base on purpose (Prognostic, formative, diagnostic 

and summative) scope (Teacher made, standardized), Attribute measured 
(achievement, aptitude, attitude etc.) nature of information gathered (qualitative, 

quantitative) mode of response (Oral and written, selection and supply) Nature of 

interpretation (Norm referenced, criteria referenced.)  

 Assessment of cognitive learning – types and levels of cognitive learning, 

understanding and application; thinking skills – convergent, divergent, critical, 
problem solving and decision making; items and their procedures for their 
assessment.  

Unit IV : Latest Trends in Assessment 

 

 Meaning concept and characteristics of comprehensive and continuous evaluation 

(CCE) Grading system, Question Bank, Assignment, Project – creative expression, 
inclusive evaluation, participatory assessment and community monitoring with 

higher autonomy to teachers.  

 Concept of Assessment and Evaluation as per Yash Pal committee (Learning 
without Burden 1993). National curriculum framework for school education 

(NCFSE, 2005) CBSE, Right to Education (2009) 
 

 

Unit – V : Statistics in Assessment 

 

 Importance of statistics in assessment scales of measurement (Nominal, ordinal, 
interval and Ratio) and Graphical representation of data.  

 Measures of central tendency (Mean, Median and Mode) and measures of 
variability (Range, quartile, Deviation , Mean Deviation and standard 
Deviation)  

 Measures of correlation (Rank order and Product Moment) Percentile and Percentile 
Rank Normal Probability curve and its applications.  
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 Action Research : Introduction, scope and implication of action research in 
assessment process. 

 

Practicum /Field Work 

 

 Presentation of papers on examination and evaluation policies.  

 Organise a group activity (like competition story telling/reading/writing) and get it 
assessed by self, peer and teacher.  

 Prepare an annual plan for continuous and comprehensive evaluation at upper 
primary and to senior secondary level any subject.  

 Construction administration and interpretation of self made achievement test. 

 A critical analysis of a question paper in any subject of RBSE/CBSE. 
 

 

 

 

 

Evaluation procedure  100 marks 

Any two practicum work and  test including (Unit I to V)  30 

External Evaluation  80 

 

 

Reference: 

  

1- Paul, Black (2012). Assessment for learning McGraw. 

2- East, lorna M. Assessment as learning sage pub. 2010 

 

3- Ecclestone, Kathryn. Transforming formative assessment in life long learning. Mc 
Grau H,ll. Eng.2010 Paper V 
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PEDAGOGY OF HINDI 
Internal Assessment:  30       Total Marks: 100  

External Assessment:  70       Credit : 4 

 
mÌs”; 

 Hkk’kk dh vyx vyx Hkwfedkvksa dks tkuuk 
 Hkk’kk lh[kus dh l`tukRed izfØ;k dks tkuuk 
 Hkk’kk ds Lo:Ik vkSj O;oLFkk dks le>uk 

 Hkk’kk vkSj lkfgR; ds laca/k dks tkuuk 
 fgUnh Hkk’kk ds fofo/k :iksa vkSj vfHkO;fDr;ksa dks tkuuk 
 Hkkoksa vkSj fopkjksa dh Lora= vfHkO;fDr djuk 
 Hkk"kk;h ckjhfd;ksa ds izfr laosnu’khy gksuk 
 vuqokn ds egÙo vkSj Hkwfedk dks tkuuk 

 fo|kfFkZ;ksa dh l`tukRed {kerk dks igpkuuk 
 cPpksa dh Hkk”kk;h fodkl ds izfr le> crkuk vkSj mls lqeqUur djus ds fy, fo|ky; esa 

rjg & rjg ds ekSds tqVkuk 
 Hkk’kk ds ewY;kadu dh izfØ;k dks tkuuk 

 lkfgfR;d vkSj xSj lkfgfR;d ekSfyd jpukvksa dh le> vkSj ljkguk 
 Hkk’kk lh[kus & fl[kkus ds l`tukRed n`f”Vdks.k dks le>uk 

 

fo"k; oLrq 

bdkbZ 1 fgUnh Hkk’kk dh izd`fr o fo’k;ijdrk 

1- lekt esa Hkk’kk  
¼v½ Hkk’kk vkSj fyax 
¼c½ Hkk’kk vkSj vfLerk 
¼l½ Hkk’kk vkSj oxZ 

2- fo|ky; esa Hkk’kk  
¼v½ ?kj dh Hkk’kk vkSj Ldwy dh Hkk’kk esa fo’k;oLrq le>us esa mudh Hkwfedk 
¼c½ Kku l`tu vkSj Hkk‘kk 
¼l½ fo‘k; ds :Ik esa Hkk’kk vkSj ek/;e Hkk’kk esa vraj 
¼n½ cgqHkkf‘kd d{kk o f“k{kd dh l̀tukRed Hkwfedk 

3- lafo/kku vkSj f“k{kk lfefr;ksa dh fjiksVZ esa Hkk’kk & Hkk‘kkvksa dh fLFkfr 
¼v½ /kkjk 343 & 351] 350 
¼c½ dksBkjh deh“ku ¼64 ls 66½ 
¼l½ jk‘Vªh; f“k{kk uhfr & 1986] ih-vks-,- & 1992 
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bdkbZ & 2 Ldwyh fo‘k; ds :Ik esa fgUnh Hkk”kk 

Ldwyh fo‘k; ds :Ik esa fgUnh Hkk’kk dh fuEufyf[kr fo”k;oLrq dk v/;;u dj mudks i<+k;s tkus ds 
rjhdksa ij lkekU; foe“kZ 

1- fgUnh Hkk”kk% o.kZekyk Lojlaf/k] lekl] dky] foHkktu] iYyou] i= ys[ku] i| leh{kk 
bR;kfnA 

2- Ldwyh fo”k; ds :Ik esa fgUnh Hkk’kk f”k{k.k dh pqukSfr;k¡ 
3- jkspdrk ds lkFk f”k{k.k 
4- Ldwyh Lrj ij Hkk’kk dks le`) o lgt cukus ds mik; 
5- lkekU; ikB ;kstuk ds pj.k o ikB f”k{k.k ds lanHkZ esa mÌs’; ys[ku 

 

bdkbZ 3 fgUnh Hkk’kk dks lh[kus & fl[kkus dh i)fr;ksa@rjhds Hkk’kk lh[kus fl[kkus dh fofHkUu 
n`f‘V;k¡ 

1- Hkk’kk vtZu vkSj vf/kxe dh nk“kZfud] lkekftd vkSj euksoSKkfud vk/kkj 
2- Hkk’kk lh[kus lh[kkus dh cgqHkkf‘kd n`f‘V & tkWu MqbZ] cqzuj] ts- I;kts] ,y- ok;xkRLdh 

pkWELdh o Hkkjrh; Hkk’kk“kkfL=;ksa ikf.kuh] dkerk izlkn xq: fd“kksjh nkl oktis;h vkfn ds 
n`f‘Vdks.k esaA 

3- Hkk’kk vtZu ds vk/kqfud rjhds 
Hkk’kk f“k{k.k dh izpfyr fof/k;k¡ @iz.kkfy;k¡ vkSj mudk fo“ys‘k.k 
1- O;kdj.k vuqokn iz.kkyh 
2- izR;{k iz.kkyh 
3- <k¡pkxr iz.kkyh 
4- izkd`frd iz.kkyh 
5- laizs”k.kkRed iz.kkyh 

 

bdkbZ 4 fgUnh Hkk’kk dk f”k{kk’kkL=h; fo”ys’k.k o vf/kxe vk/kkj 

1- lanHkZ esa Hkk’kk & lanHkZ esa O;kdj.k vkSj lanHkZ esa 'kCn 
2- Hkk’kk;h  n{krk,¡ & lquuk] cksyuk] i<+uk vkSj fy[kuk 

Lkquuk vkSj cksyuk & lquus dk dkS”ky] cksyus dk ygtk & Hkk’kkbZ fofo/krk vkSj fgUnh ij 
bldk izHkko] i<+us& i<+kus ij bldk izHkko] lquus vkSj cksyus ds dkS”ky fodkl ds lzksr 
vkSj lkexzh] jksy Iys] dgkuh lqukuk] ifjfLFkfr ds vuqlkj laokn] Hkk’kk ySc] eYVhehfM;k 
rFkk ekSfyd lkexzh dh lgklrk ls laizs’k.kkRed okrkoj.k dk fuekZ.k 
i<uk & i<+us ds dkS”ky] i<+us ds dkS”ky fodkl esa le> dk egÙo] ekSu vkSj eq[kj iBu] 
xgu&iBu] foLrr̀ iBu] vkykspukRed iBu] i<+us ds dkS”ky fodkl esa l`tukRed lkfgR; 
¼dgkuh] dfork vkfn½ lgk;d] fFk;kWjl] “kCndks’k vkSj bUlkbDyksihfM;k dk 
mi;ksx@egÙoA 
fy[kuk & fy[kus ds pj.k] ys[ku & izfØ;k] l̀tukRed ys[ku] vkaSipkfjd vkSj vukSipkfjd 
ys[ku ¼dgkuh] dfork] laokn] Mk;jh] i=] fjiksVZ] lekpkj vkfn½ 
Hkk’kk dk Lo:i 
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1- Hkk’kk;h O;ogkj ds fofo/k i{k & fu;ec) O;oLFkk ds :Ik esa Hkk’kk] Hkk’kk;h 
ifjorZu”khyrk ¼mPpkj.k ds lanHkZ esa½ fgUnh dh cksfy;k¡] 

2- Hkk’kk;h O;oLFkk,¡ & lkoZHkkSfed O;kdj.k dh ladYiuk] vFkZ dh izd`fr rFkk lajpuk] 
okD; foKku rFkk vFkZ foKku dh ewyHkwr ladYiuk,A 

 

bdkbZ 5 fgUnh Hkk’kk esa ewY;kadu 

1- Hkk’kk fodkl dh izxfr dk vkdyu & lrr~ vkSj lexz ewY;kadu] LoewY;kadu] vkilh 
ewY;kadu] lewg ewY;kadu] iksVZQksfy;ks 

2- iz'uksa dk Lo:Ik] iz”uksa ds vk/kkj fcUnq & leL;k lek/kku laca/kh iz”u] l`tukRed 
fparu okys iz”u] lekykspukRed fparu okys iz”u] dYiuk”khyrk dks thfor djus okys 
iz”u] ifjos”kh; ltxrk okys iz”u] xfrfof/k vkSj VkLd ¼[kqys iz”u] cgqfodYih iz”u½ 

3- QhMcSd ¼fo|kFkhZ] vfHkHkkod vkSj v/;kid½ vkSj fjiksVZ 

 

xfrfof/k @iksVZQksfy;ks@ifj;kstuk dk;Z ¼dksbZ nks½ 

 

1- fganh esa fyf[kr fdlh Hkh ys[k ds fofHkUu i{kksa dk v/;;u dj mlh “kSyh dk ,d vU; 
ys[k fdlh vU; Hkko ij dsfUnzr dj fy[ksaA 

2- Hkk’kk;h dkS”kyksa ¼lquuk] cksyuk] i<+uk] fy[kuk½ ds lh[kus lEcfU/kr pkj pkj xfrfof/k;k¡ 
rS;kj dj izfrosnu izLrqr djukA 

3- ckydksa dh ikfjokfjd ì’BHkwfe ds laEcU/k esa laokn LFkkfir djrs gq, muds Hkk’kk dkS”ky dks 
ifjos”kxr izHkko ds vk/kkj ij ijf[k,A 

4- fdlh fo’k;oLrq ij fofo/k iz”uksa dk lekos”k djrs gq, 25 vadks ds ,d ewY;kadu Ikz”u i= 
dk fuekZ.k djukA 

5- fgUnh o laLdr̀ dh o.kZekyk dk rqyukRed v/;;u dj nksuksa ds chp esa lekurkvksa o 
vlekurkvksa ij fVIif.k;k¡ fy[kksA 

 

Evaluation Procedure    100 Marks 

Any two practicum & test     30 Marks 

(Covering Unit I to V) 

External Evaluation     70 Marks 

 

lanHkZ iqLrdsa %       

1- fgUnh f'k{k.k jeu fcgkjhyky   

2-   gUnh Hkk"kk f'k{k.k HkkbZ ;ksxsUnzthr  

3-   ek/;fed fo|ky;ksa esa fgUnh f'k{k.k fujatudqekj flag 

4-   fgUnh Hkk"kk f'k{k.k HkksykukFk frokjh rFkk dSyk'kpan HkkfV;k 

5-   Hkk"kk f'k{k.k jfoUnzukFk JhokLro   
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6-   ekud fgUnh O;kdj.k vkpk;Z jkepUnz oekZ 

7  -Hkk"kk Cywe QhYM      

8-  'kq) fgUnh MkW0 HkkxhjFk feJ   

9  -fgUnh mPpkj.k ,oa orZuh Hkxorh izlkn 'kqDy 

10-  fgUnh dh /ofu;ksa vkSj mudk f'k{k.k ds-ds-lqf[k;k 

11-  vfHkO;fDr foKku & HkksykukFk frokjh rFkk d`".k nRr 'kekZ 

12  -O;kogkfjd fgUnh O;kdj.k & gjnso ckgjh 

13-  ukxjh fyfi vkSj fgUnh orZuh & vuUr pkS/kjh 

14- 'kCnkFkZ n'kZu & jkepUnz oekZ 

15- Hkk"kk lEizkfIr ewY;kadu & ds-th-jLrksxh 16-fgUnh 'kCnkuq'kklu & fd'kksjhnkl oktis;h 

 

Web Links: 

 https://manuu.ac.in/DDE-SelfLearnmaterial/BEDD115DST_July4.pdf 

 https://www.uou.ac.in/sites/default/files/slm/CPS-12.pdf 

 https://ncert.nic.in/pdf/publication/otherpublications/BhashaShikshanBhag-I.pdf 

 https://hi.wikipedia.org/wiki/%E0%A4%B6%E0%A4%BF%E0%A4%95%E0%A5%

8D%E0%A4%B7%E0%A4%BE%E0%A4%B6%E0%A4%BE%E0%A4%B8%E0%

A5%8D%E0%A4%A4%E0%A5%8D%E0%A4%B0 

 https://exambaaz.com/hindi-pedagogy-notes/ 

 https://www.amazon.in/-/hi/DR-B-D/dp/B084FXCT4Q 

 https://unacademy.com/course/hindi-pedagogy-of-language-tet/NLA36N2V 

 https://ehindistudy.com/2022/04/05/pedagogy-hindi-

%E0%A4%B6%E0%A4%BF%E0%A4%95%E0%A5%8D%E0%A4%B7%E0%A4

%BE%E0%A4%B6%E0%A4%BE%E0%A4%B8%E0%A5%8D%E0%A4%A4%E0

%A5%8D%E0%A4%B0/ 

 https://letslearnn.com/ctet-hindi-pedagogy-notes-pdf-download/ 

 

Learning out Comes - 

The student teacher will understand the pronunciation pattern and nature of Hindi language. 

They will understand about the teaching of prose, poetry and drama. 
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PEDAGOGY OF ENGLISH 
Internal Assessment:  30       Total Marks: 100  

External Assessment:  70       Credit : 4 

 
Objectives 

The student teacher will be able to: 

 Understand the Nature & Role of English language  

 Understand the pronunciation patterns in English  

 Understand the linguistic behaviour of the individual and the society  

 Understand the different roles of language  

 Understand the relation between literature and language  

 Develop creativity among learners  

 Examine authentic literary and non literary texts and develop insight and appreciation  

 Understand the use of language in context, such as grammar and vocabulary  

 To be able to develop activities and tasks for learners  

 Understand the importance of home language and school language  

 To be able to use multilingualism as a strategy in the classroom situation  

 Understand about the teaching of Poetry, Prose and Drama  

 Identify methods, approaches and materials for teaching English at different levels  

 Understand constructive approach to language teaching and learning  

 Understand the process of language assessment  

 Familiarise students with our rich culture, heritage and aspects of our contemporary life  

 

Course Content 

Unit -I: Nature & Role of English Language as a discipline 

1.  Nature of English language  

2.  English as a global language  

3.  Aspects of Linguistic Behaviour: Language as a rule-governed behaviour 

4. Pronunciation—linguistic diversity, its impact on English Speech and writing, 

Understanding symbolical coding for pronunciation. 

5.  Linguistic System: The organisation of sounds; the structure of sentences; the concept 

of Universal grammar; Nature and structure of meaning; Basic concept in phonology, 

morphology, Syntax and semantics.  

6.  English Language And Society: Gender Biasness in use of language; Language and 

Identity; Language and Power; Language & career opportunities,  

7.  Language In School: Home language and School language; Medium of understanding 

(child’s own language); Centrality of language in learning; Language and 
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construction of knowledge; Difference between language as a school- subject and 

language as a means of learning and communication; Critical review of Medium of 

Instruction; multilingual classrooms; Multicultural awareness and language teaching. 

 

Unit -II : POSITION OF ENGLISH IN INDIA 

Role of English Language In The Indian Context: 

1. Position of English as second language in India  

2. English and Indian languages  

3. Challenges of teaching and learning English  

4. Formal & informal learning of English  

5. Understanding the following labels used in the dictionaries in Indian context 

Approving, Disapproving, Figurative, Formal, Humorous, Informal, Ironic, Literary, 

Offensive, Rare Slang, Spoken, Technical, Written.  

 

Unit – III : AN OVERVIEW OF LANGUAGE TEACHING & MEDHODOLOGIES 

1. Different Approaches/Theories To Language Learning And Teaching (Mt&Sl)  

1. Philosophical, social and psychological bases of approaches to Language acquisition 

and Language learning; inductive and deductive approach; whole language approach; 

constructive approach; multilingual approach to language teaching (John Dewey, 

Bruner, J. Piaget, L. Vygotsky, Chomsky, Krashen), and Indian thought on language 

teaching (Panini, Kamta Prasad, Kishori Das Vajpai etc.).  

2. A Critical Analysis Of The Evaluation Of Language Teaching Methodologies:  

1. Grammar translation method  

2. Direct method  

3. Structural-situational method  

4. Audio-lingual method  

5. Communicative approach  

 

Unit - IV: Acquisition Of Language Skills For English As A School Subject 

Grammar & Vocabulary 

1.  A surface discussion of the contents of grammar at Secondary & Senior 

Secondary level & the inter linkages of the topics.  

2.  Ways of Building Vocabulary.  

3.  Dictionary as a formal source of vocabulary building  

Instructional Design 

 Logical arrangement of Instructional Design for teaching any topic  

 Steps for teaching a prose lesson  

 Steps for teaching a poetry lesson 
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Acquisition of Language Skills (In Reference To English): Listening, Speaking, Reading 

And Writing. 

 Listening and Speaking: Sub skills of listening: Tasks; Materials and resources for 

developing the listening and speaking skills: Storytelling, dialogues, situational 

conversations, role plays, simulations, speech, games and contexts, language 

laboratories, pictures, authentic materials and multimedia resources 

 Reading: Sub skills of reading; Importance of understanding the development of 

reading skills; Reading aloud and silent reading; Extensive and intensive reading; 

Study skills, including using thesauruses, dictionary, encyclopedia, etc. 

 Writing: Stages of writing; Process of writing; Formal and Informal writing, such as 

poetry, short story, letter, diary, notices, articles, reports, dialogue, speech, 

advertisement, etc; Reference skills; Study skills; Higher order skills. 

 Major barriers of Listening, Speaking, Reading & Writing Prevalent practices in 

Indian classrooms for developing Listening, Speaking, Reading Writing skills & 

challenges.  

 Innovative practices in developing LSRW skills.  

 

UNIT – V : EVALUATION STRATEGIES OF ENGLISH 

1. Progress and assessment of development of language; Continuous and comprehensive 

evaluation; Techniques of evaluation—oral, written, portfolio; Cloze test, Self 

evaluation; Peer evaluation; Group evaluation.  

2. Typology of questions; Activities and tasks (open-ended questions, MCQ, true and 

false etc.) reflecting—Problem solving, creative and critical thinking, Enhancing 

imagination and environmental awareness.  

 

Activities/Practicum/Fieldwork (Any two of the following) 

 Take a few passages from Science, Social Science and Maths textbooks of Classes VI 

to VII and analyse:  

(i) How the different forms of language have been introduced?  

(ii) Does the language clearly convey the meaning of the topic being discussed?  

(iii) Is the language learner-friendly?  

(iv) Is the language too technical?  

(v)  Does it help in language learning? 

 Now write an analysis based on the above issues. 

 Do a survey of two schools (Secondary or Senior Secondary) in your neighbourhood 

to find out the challenges faced by the teachers and the learners in the teaching-

learning process of English. The survey may be based on types of books introduced, 

family support in learning, school resources support, teaching strategies, learning 

hurdles etc. Prepare the findings in report form.  

 Preparation of five cards, five pictures cards and five cross word puzzles. 

 Keeping in view the needs of the children with special needs prepare two activities 

for English teaching.  
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 Picking up a child from family/School Prepare a portfolio of any exceptional 

child/specially-abled/slow learner about his/her developmental aspects of language.  

 

Evaluation Procedure    100 Marks 

Any two practicum & test     30 Marks 

(Covering Unit I to V) 

External Evaluation     70 Marks 

 

References: 
1.  Bansal, R.K. and Harrison, J.B.(1972):Spoken English for India. Madras: Orient 

 Longman Ltd. 

2.  Baruah, T.C. (1985): The English Teachers’ Handbook, New Delhi: Sterling 

Publishing Pvt. Ltd.  

3.  Bright and McGregor: Teaching English as Second Language, Longman.  

4.  Brumfit, C.J. (1984): Communicative Methodology in Language Teaching. 

Cambridge: C.U.P.  

5.  Collins Cobuild English Grammar (2000) Harper Collins Publisher, India.  

6.  Doff, A. (1988): Teach English: Cambridge: CUP.  

7.  Freeman, Diane-Larsen (2000): Techniques and Principles in Language Teaching. 

Oxford: OUP  

8.  Gimson A.C. (1980): An Introduction to the Pronunciation of English. London: 

Edward Arnold.  

9.  Hornby, A..S. (1968): A Guide to Patterns and Usage in English. Oxford: OUP.  

10.  Lado, Robert (1971) Language Teaching, New Delhi: Tata McGraw Hill Publishing 

House Co. Ltd.  

11.  Leech, Geoffrey and Svartvik,(2000)Communicative Grammar of English Cambridge 

C.U.P.  

12.  Paliwal, A.K. (1998): English Language Teaching, Jaipur: Surbhi Publication.  

13.  Palmer, H.L. (1964-65): The Principles of Language Study, London: O.U.P.  

14.  Quirk, Randolph and Greenbaum, (1973): A University Grammar of English, 

London.  

15.  Richards, J.C. and Rodgers,T.S.: Approaches and Methods in Language Teaching, 

Cambridge C.U.P.  

16.  Roach, Peter, (1991):  English Phonetics and Phonology. Cambridge, C.U.P.  

17.  Thomson, A.J. and Martinet (1998) A Practical English Grammar, ELBS, O.U.P.  

18.  Ur, P. 1996. A Course in Language Teaching. Cambridge: CUP.  

19.  Venkateshwaran, S (1995) Principles of Teaching English. Delhi: Vikas Publishing 

House Pvt. Ltd.  

Web Links: 

 https://manuu.ac.in/DDE-SelfLearnmaterial/BEDD116DST_July4.pdf 

 https://www.amazon.com/Different-Kind-Classroom-Teaching Dimensions/.../087120... 

 https://www.uts.edu.au/...teaching/teaching...teaching/planning-and-preparing-teaching. 

 http://www.theguardian.com/teachernetwork/teacherblog/2012/apr/10/language-teaching-social-media. 
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 http://a4esl.org/  

 http://carla.acad.umn.edu/  

 http://www.eslcafe.com/  

 http://resources.hkedcity.net/  

 http://iteslj.org/ESL.html  

 http://www.teachitprimary.co.uk/  

 http://www.teachingenglish.org.uk/  

 http://www.teachitprimary.co.uk/  

 http://www.tefl.net/esl-lesson-plans/ 

 http://www.language-education.com/eng/index.asp  

 http://www.edufind.com/english/grammar/  

 http://www.rong-chang.com/  

 http://www.englishclub.com/  

 http://www.webenglishteacher.com/index.html 

 

Learning out Comes - 

The student teacher will understand how the teacher of a language affects teaching and 

learning will use different methods of teaching English & skillfully. 
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laLd`r dk f”k{k.k ”kkL= 
Internal Assessment:  30       Total Marks: 100  

External Assessment:  70       Credit : 4 

 

mn~ns”; 

izf'k{k.kkFkhZ bl ikB~;Øe dks i<+us ds mijkUr& 

 Hkk’kk dh fofHkUu Hkwfedkvksa dks le> ldsaxsA  
 Hkkjr esa laLdr̀ Hkk’kk dh fLFkfr ,oa egRo dks le> ldsaxsA  
 laLdr̀ Hkk’kk ds rRoksa dk izR;kLej.k dj ldssaxs vkSj mudk lgh iz;ksx dj ldsaxsA  
 laLdr̀ f”k{k.k ds fl}kUr] lw=] lkekU; ,oa fof”k’V mÌs”;ksa dks le> ldsaxsA   

 ewyHkwr Hkk’kk dkS”kyksa] tSls&Jo.k] Hkk’k.k] okpu ,oa ys[ku ds lEizR;;] egRo ,oa fodkl dks 
le> ldsaxsA 

 laLdr̀ f”k{k.k dh fofHkUu fof/k;ksa ,ao mikxeksa dk izR;kLej.k dj ldsaxs vkSj budk leqfpr 
iz;ksx dj ldsaxs 

 laLdr̀ lkfgR; dh fo/kk,W]tSls& x|] i|] dFkk] ukVd vkfn dk lEizR;;] egÙo] f”k{k.k 
iz.kkfy;ksa o lksikuksa dks le> ldsaxs vkSj buesa bdkbZ ;kstukvksa ,oa ikB;kstukvksa dk fuekZ.k 
dj ldsaxsA  

 laLdr̀ f”k{k.k dks jkspd ,oa izHkkoh cukus ds fy, mfpr f”k{k.k lgk;d lkezxh ,oa lk/kuksa 
dk p;u fuekZ.k ,oa mi;ksx dj ldsaxsA       

 laLdr̀ f”k{k.k esa fofHkUu izdkj ds iz”uksa dh jpuk dj ldsaxsA    

 ek/;fed f”k{kk cksMZ] jktLFkku ds uewus ¼isVuZ½ ds vk/kkj ij laLd`r ikB~;iqLrd ij iz”u 
i= rS;kj dj ldsax 

 laLdr̀ ds iz”ui=ksa dk fo”ys’k.k dj ldasxssA    

 

ikB~;dze 

bdkbZ &1 Hkk’kk dh Hkwfedk] laLd`r Hkk’kk dh fLFkfr] egÙo ,oa rRo 

 

1- Hkk’kk dh Hkwfedk] Hkk’kk ,oa lekt] Hkk’kk ,oa fyax] Hkk’kk ,oa igpku ¼vfLerk½] Hkk’kk ,oa 
“kfDrA  

2- ?kj dh Hkk’kk ,oa fo|ky; dh Hkk’kk] vf/kxe esa laLd`r dh dsfUnzrrk 
3- Hkkjr esa laLdr̀ Hkk’kk dh fLFkfr 

1 Hkk’kk f”k{kk lEcU/kh laoS/kkfud izko/kku ¼/kkjk 343&351]350 v½  

2 laLdr̀ Hkk’kk lac/kh uhfr;ka &laLdr̀ vk;ksx ¼1956&57½]dksBkjh vk;ksx ¼1964&66½ 
jk’Vªh; f”k{kk uhfr ¼NPE)- 1986, fdz;kUo;u dk;Zdze ¼POA)- 1992 

jk’Vªh; ikB~;p;kZ :ijs[kk&2005¼Hkk’kk f”k{kk½ & laLd`r dh fLFkfr 
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4-  laLdr̀ Hkk’kk dk egÙo] laLdr̀ Hkk’kk ,oa lkfgR;] laLdr̀ Hkk’kk ,oa Hkkjrh; Hkk’kk,a] laLd`r 
Hkk’kk dk lajpukRed] lkaLd`frd ,oa lkekftd egÙo] vk/kqfud Hkkjrh; Hkk’kk ds :i esa 
laLdr̀ dk egÙo] fo|ky; Lrj ij laLd`r f”k{k.k ls lEcfU/kr vuqHkwr leL;k,a 

5-  laLdr̀ Hkk’kk ds rRo “kCn:i] fyM~x&Kku] /kkrq :i ¼n”k ydkj½] loZuke :i] fo”ks’k.k 
:i] vO;;] milxZ] izR;;] lfU/k] lekl] foHkfDr ¼dkjd½] okD; lajpuk ,oa okP; ifjorZu 
dk Kku ,oa iz;ksx 

 

bdkbZ &2 laLd`r Hkk’kk f”k{k.k ds fl}kUr] lw= ,oa mn~ns”; 

1- laLdr̀ Hkk’kk f”k{k.k ds fl)kUr] d{kk f”k{k.k ds lkekU; fl)kUr] cksyus o fy[kus esa 
vuq:irk dk fl)kUr] vH;kl dk fl)kUr vkfn A 

2- laLdr̀ Hkk’kk f”k{k.k ds lw= 

3- laLdr̀ f”k{k.k ds mn~ns”; 

1 lkekU; ,oa fof”k’V mn~ns”;ksa esa vUrj  

2 fofHkUu Lrj ij laLdr̀ f”k{k.k ds mn~ns”; ¼mPPk izkFkfed] ek/;fed ,oa mPp 
ek/;fed½  

3 fof”k’V mn~ns”;ksa dk O;ogkjxr “kCnkoyh esa fu/kkZj.k  

 

bdkbZ &3 laLd`r Hkk’kk f”k{k.k dkS”ky] fof/k;ka ,oa mikxe 

1- laLdr̀ Hkk’kk f”k{k.k dkS”ky Jo.k] Hkk’k.k] okpu ,oa ys[ku dkS”kyksa dk lEizR;;] egÙo ,oa 
fodkl]  Hkk’kk;h f”k{k.k dkS”kyksa  dks fodflr djus dh ikB~;lgxkeh xfrfof/k;ka “yksdikB] 
laLdr̀ xhr ikB] vuqPNsn ys[ku] dFkk ys[ku] i= ys[ku] d{kk if=dk] fHkfÙk if=dk] 
fo|ky; if=dk] vUR;k{kjh] dfo njckj] leL;kiwfrZ] iz”uksrjh] l`tukRed ys[ku] Hkk’kk;h 
[ksyA   

2- laLdr̀ Hkk’kk f”k{k.k dh fof/k;ka] ikB”kkyk fof/k] ikB~;iqLrd fof/k] O;kdj.k&vuqokn 
fof/k]izR;{k fof/k] f}Hkk’kk fof/kA         

3- laLdr̀ Hkk’kk f”k{k.k ds mikxe] ekSf[kd mikxe] laxzUFku mikxe ,oa lEizs{k.k mikxeA 
    

bdkbZ &4 laLd`r lkfgR; dh fofHkUu fo/kk,a] ikB fu;kstu] f”k{k.k ,oa vf/kxe lkexzh 

1- laLdr̀ lkfgR; dh fofHkUu fo/kk,a tSls & x|] i|] dFkk] ukVd] O;kdj.k ,oa jpuk ds 
lEizR;;] egÙo] f”k{k.k iz.kkfy;ka ,oa lksiku   

2- bdkbZ ;kstuk ,oa ikB ;kstuk dk fu;kstuA  

bdkbZ ;kstuk dk lEizR;;] egÙo ,oa lksikuA      
 ikB;kstuk dk lEizR;;] egÙo ,oa lksikuA      
 bdkbZ ;kstuk ,oa ikB;kstukvksa dk fuekZ.k ,oa f”k{k.kA    
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3- f”k{k.k ,oa vf/kxe lkexzh vkSj lk/ku       

fizUV ehfM+;k o vU; okpu&lkexzh tSls & vf/kxedkas }kjk p;fur iqLrdas] if=dk,a] 
lekpkj i=] d{kk iqLrdky; bR;kfnA       

n`”;&JO; lk/ku tSls&oLrq] fp=] js[kkfp=] ekufp=] izfrd`fr] “;ke ië] Q~ys”k dkMZ] Vsi 
fjdkMZj] ikjn”khZ] jsfM;ks] dEI;wVj ,oa lhM+h bR;kfnA     
          

bdkbZ&5 laLdr̀ esa vkdyu 

laLdr̀ esa fofHkUu izdkj ds iz”uksa dk fuekZ.k &        

1  oLrqfu’B iz”u & fjDr LFkku iwfrZ iz”u] cgq fodYihiz”u] lqesyu in iz”u] lR;& vlR; 
iz”u]  

2  vfry?kwÙkjkRed ,oa y?kwÙkjkRed iz”u]        

3  fuca/kkRed iz”u] leL;k&lek/kku] l`tukRed] vkykspukRed lksp dks fodflr djus
 okys] dYiuk  dks thfor djus okys ,oa ifjos”kh; ltxrk ds iz”uA    

1 Hkk’kk fodkl dh izxfr dk vkdyu lrr~  ,oa  lexz  vkdyu  dh  rduhd]  
ekSf[kd] fyf[kr]Lo vkdyu] “kykdk vkdyu] lgikBh vkdyu ,oa lewg vkdyu 

2 fofHkUu rkfydkvksa lfgr uhyi= dk fuekZ.k] iz”ui= dk fuekZ.k]mÙkj ,oa 
vad;kstuk] Ikn fo”ys’k.k       
          
         

l=h; dk;Z 

fuEukfdr esa ls fdUgh nks xfrfof/k;ksa dk p;u dj izfrosnu rS;kj djukA 

1-  jk-ek-f”k-cksMZ }kjk d{kk 10 ds laLdr̀ Nk=ksa ds fy, fufeZr iz”ui= dk fof”k’V mn~ns”; ,oa
 Hkk’kk “kq}rk dks /;ku esa j[kdj fo”ys’k.k djukA 

2- d{kk 8 ds laLdr̀ Nk=ksa ds fy, fofHkUu rkfydkvksa lfgr uhyi= cukdj ,d vkn”kZ 
iz”ui= laLd`r esa rS;kj djukA 

3- ek/;fed Lrj dh laLd`r ikB~;iqLrd eas iz;qDr fdlh ,d ij&vO;;] milxZ] izR;;] 
foHkfDr] lfU/k] lekl] ydkj vkSj okD; esa ls d{kk f”k{k.k laO;wgu rS;kj djukA 

4-   f”k{k.k izn”kZu dh ppkZ dj vkSj mi;qZDr lq>ko nsdj ,d izfrosnu rS;kj djukA 
5-   laLdr̀ dh fdlh dFkk ls lacf/kr fp=ksa dh ikjn”khZ vFkok Lykb~M~l rS;kj djukA 

 

 

 

Evaluation Procedure    100 Marks 

Any two practicum & test     30 Marks 

(Covering Unit I to V) 

External Evaluation     70 Marks 
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lUnHkZ iqLrdsa 

1-  vkIVs]oh-,l-¼2008½ laLdr̀ fgUnh dks”k] t;iqj] jpuk izdk”ku  

2- Hkalkyh] vk”kk ¼2004½ laLd`r f”k{k.k ds u;s vk;ke] tks/kiqj] jktLFkkuxzUFkkxkj  

3- nos] ve`ryky ,oa “kekZ] MkW-fu:iek ¼2012½lw{e f”k{k.k ds fl}kUr ,oa vH;kl] vkxjk]jk/kk 
izdk”ku efUnj izk- fy-     

4- nos] ve`ryky] ikVuh] m’kk ,oa ukxnk] mn;yky ¼2013½ laLd`r dk f”k{k.k “kkL=] 
vkxjk] jk/kk izdk”ku efUnj izk-fyfeVsM   

5-  f}osnh] dfiy nso ¼2008½ jpukuqokndkSeqnzh] t;iqj fo”ofo|ky; izdk”ku  

6- xks;y] izhfrizHkk ¼2000½ laLdr̀ O;kdj.k] tks/kiqj jktLFkku xzUFkkxkj  

7- tks”kh] eksrhyky ,oa “kekZ] eatq ¼2002½ laLd`r f”k{k.k] p.Mhx<+] nsoukjk;.k izdk”ku 

8- d.kZflag ¼1997) laLdr̀ f”k{k.k] y[kheiqj&[khjh] xksfoUn izdk”ku  

9-  feJ] izHkk”kadj ¼1984½ laLdr̀ f”k{k.k] p.Mhx<+] gfj;k.kk xzaFk vdkneh  

10-  feÙky] larks’k ¼2007½ laLdr̀ f”k{k.k] esjB] vkj-yky] cqd fMiks 

11-  ik.Ms;] jke”kdy ¼1995½] laLd`r f”k{k.k] vkxjk] fouksn iqLrd efUnj 12- lQk;k] vkj-,u-
¼1990½ laLd`r f”k{k.k ] tkya/kj fdrkc ?kj 

13-  lkEcf”koewfrZ] dEcEikVh ¼2006½ laLdr̀ f”k{k.ka] t;iqj ] nhif”k[kk izdk”ku 

14-  lR;nso flag ,oa “kekZ] “kf”kdyk ¼2014½ laLd`r f”k{k.k vkxjk] vxzoky ifCyds”kUl  

15-  lkrosydj] Jhikn] nkeksnj ¼2004½ Lo;a&f”k{kd] fnYyh] jktiky ,.M lUl 

16-  “kekZ] eqjyh/kj ¼2003½ laLdr̀ f”k{k.k leL;k] fr:ifr] jk’Vªh; laLd`r laLFkku  

17-  “kekZ] ,u-ds- ¼2008½ laLdr̀ f”k{k.k] ubZ fnYyh] ds-,l-ds ifCy”klZ ,oa fMfLVªC;wVlZ  

18-  “kkL=h] oklqnso ¼1996½ fdz;kRed laLd`r f”k{k.k] uonsgyh] jk’Vªh; laLd`r laLFkku 19- 
f=ikBh] czãkuUn ¼2003½ vuqoknpfUnzdk] okjk.klh] pkS[kEck lqjHkkjrh izdk”ku 

20-  f=ikBh] jekdkUr ¼2002½ vuqokn jRukdkj] okjk.klh] pkS[kEck fo|kHkou 

21-  f=ikBh] jkeukjk;.k ¼1970½ laLd`r v/;kiu fof/k] vkxjk y{ehukjk;.k vxzoky  

22-  mik/;k;] cynso ¼1982½ laLd`r lkfgR; dk bfrgkl] okjk.klh] “kkjnk fudsru 23- fo”okl 
¼2004½ dkS”kycksf/kuh] ubZ fnYyh] laLdr̀ Hkkjrh 

24-  O;kl] Hkksyk”kadj ¼1999½ laLd`r Hkk’kk] fnYyh] pkS[kEck fo|kHkou 

25 Apte, D.G and Dongre, P.K (1960), Teaching of Sanskrit in Secondary School, 

Baroda, Acharya Book Depot.  

26. Huparikar ( ) Problems of Sanskrit Teaching  

27. Kumar, Krishna (1998) The Child’s Language and the Teacher-A handbook, New 

Delhi, National Book Trust  

28. Mishra, K.K (1997) Sanskrit Studies in India, New Delhi, Rashtriya Sanskrit 

Sansthan  
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29. National Curriculum Framework, 2005, Position Paper on Teaching of Indian 

Language, NCERT, New Delhi  

30. Report of Sanskrit Commission (1958) Govt of India, New Delhi  

31. Report of Official Language Commission (1958) Govt of India, New Delhi.  

 

Web Links: 

 https://www.uou.ac.in/sites/default/files/slm/CPS-6.pdf 

 https://www.uou.ac.in/sites/default/files/slm/CPS-14.pdf 

 https://www.pupilstutor.com/2021/05/pedagogy-of-sanskrit-pdf.html 

 https://www.gkpad.com/pedagogy-of-sanskrit-book/ 

 

Learning out Comes - 

The student teacher will know the importance of Sanskrit. They will understand the skill of 

Sanskrit Language. 
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PEDAGOGY OF URDU 
Internal Assessment:  30       Total Marks: 100  

External Assessment:  70       Credit : 4 

 
Objectives: 

The student teacher will be able to :- 

 Understand the different roles of language; 

 Understand the relation between literature and language; 

 Understand and appreciate different registers of language; Develop creativity among 

learners; 

 Examine authentic literary and non literary texts and develop insight and 

appreciation; Understand the use of language in context, such as grammar and 

vocabulary; 

 To be able to develop activities and tasks for learners; 

 Understand the importance of home language and school language and role of mother 

tongue in education; 

 Use multilingualism as a strategy in the classroom situation; Understand about the 

teaching of poetry, prose and drama; 

 Identify methods, approaches and materials for teaching Urdu at different levels; 

Understand constructive approach to language teaching and learning; Understand the 

process of language assessment; 

 Familiarise students with our rich culture, heritage and aspects of our contemporary 

life. 

 Language classroom and texts have a lot of scope to make students sensitive towards 

surroundings, people and the nation; 

 

Course Content 

Unit – I : Nature & Role of Urdu as a Discipline Urdu Language: Concept, Nature & 

Origin & Development  

 Language And Society:  

1. Language and gender  

2. Language and identity  

3. Language and power  

4. Language and class (society).  

3.     Language In School:  
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1. Concept of home language and the school language  

2. Language and construction of knowledge  

3. Difference between language as a school-subject and language as a means of 

learning and communication  

4. Multilingual classrooms  

4.    Constitutional Provisions And Policies Of Language Education:  

1. Position of languages in India  

2. Constitutional provisions and policies of language education (Articles 343, 351, 

350A)  

3. Kothari Commission (1964-66);  

4. National Curriculum Framework-2005 (language education)  

5. Position of Urdu as first, second and third languages in India. 

 

Unit - II: Position of Urdu Language As A School Subject In India 

Role of Urdu Language In India: 

1. Origin and development of Urdu Language  

2. Pre-and post-partition Different forms of urdu  

3. Urdu as a language of knowledge 

4. Urdu at International level 

5. Challenges of teaching and learning Urdu  

6. Changing trends & goals in reference to Urdu 

 

Unit – III : An Overview Of Language Teaching & Methodologies 

1.  Different Approaches/Theories/ To Language Learning And Teaching (Mt&Sl): 

Philosophical, social and psychological bases of approaches to Language 

1. Acquisition and Language learning  

2. Inductive and deductive approach  

2.   A Critical Analysis of the Evaluation Of Language Teaching Methodologies: 

1. Grammar translation method  

2. Direct method  

3. Structural-Situational method  

4. Audio-lingual method  

5. Natural method  

6. Communicative approach.  

 

 

 

Unit - IV: Pedagogical Analysis &Evaluation Strategies of Urdu 

1. Aspects of Linguistic Behaviour: Language as a rule-governed behaviour and 
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linguistic variability; Pronounciation-linguistic diversity, its impact on Urdu 

pedagogical implication; Speech and writing.  

2. Linguistic System: The organisation of sounds; The structure of sentences; The 

concept of universal grammar; Nature and structure of meaning; Basic concept in 

phonology, morphology, syntax and semantics; Discourse.  

 

3. Assessment Strategies  
1. Progress and assessment of development of language; Continuous and 

comprehensive evaluation; Techniques of evaluation- oral, written, portfolio; 

Cloze test, Self evaluation; Peer evaluation; Group evaluation.  

2. Typology of questions; Activities and tasks (open-ended questions, MCQ, true 

and false etc.) reflecting–Problem solving, creative and critical-thinking; 

Enhancing imagination and environmental awareness.  

3. Feedback to students, parents and teachers.  

 

 

Unit V: Acquisition of Language Skills for Urdu As A School Subject 

1. Grammar in Context; Vocabulary In Context.  

2. Acquisition of Language Skills:  Listening, speaking, reading and writing. 

 Listening and Speaking: Sub skills of listening and speaking; Tasks; Materials and 

resources for developing the listening and speaking skills : Storytelling, dialogues, 

situational conversation, role plays, simulations, speech, games and contexts, 

language laboratories, pictures, authentic materials and multimedia resources. 

 Reading: Sub skills of reading; Importance of development of reading skills; Reading 

aloud and silent reading; Extensive and intensive reading; Study skills, including 

using thesauruses, dictionary, encyclopedia, etc. 

 Writing: Stages of writing; Process of writing; Formal and informal writing such as 

poetry, short story, letter, diary, notices, articles, reports, dialogue, speech, 

advertisement, etc; Reference skills; Higherorder skills; elementary knowledge of 

Urdu Script(Khat-e-naskh, khat-e-nastaliq, khat-e-shikasta) 

 

Practicum/activities/Field work (Any Two of the following) 

1. Assign a task to the students to collect at least 15 Motivational ‘Urdu Shayaries’ of 

renowned ‘Shayar’ and prepare a report of the same for presenting it in class. 

2. Imaginatively draft some Urdu based dialogues of some historical character & Present 

them in class and take written feedback from peers. 

3. Do a survey of five schools in your neighbourhood to find out: 

i. Level of introduction of Urdu  

ii. Materials (Textbooks) used in the classroom  

4. Select a purely Hindi speaking child studying in classes (6 to 8) & ask him/her at least 

10 general questions to find out that how Urdu is understood around. 

5. Analyse the question papers of Urdu language (Previous 3 Years)-Classes X and XII 
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(any board) in the light of new approach of assessment. 

 

Evaluation Procedure    100 Marks 

Any two practicum & test     30 Marks 

(Covering Unit I to V) 

External Evaluation     70 Marks 

 

References 

1. Hum Urdu Kaise Padhen : Mucnuddin  

2. Urdu Zaban Ki Tadress : Moenuddin  

3. Taders-e-Zaban-e-Urdu : Inamullah Sharwani 

4. Hum Urdu Kaise Likhaan : Rasheed HasanKhan 5.Urdu Imla : Rasheed Hasan Khan  

5. Quwaid-e-Urdu : Maluvi Abdul Haq 

6. Fun-e-Taleem – Tarbal : Fazal Hussain 

7. Ghazal and Dars-e-Ghazal : Akhtar Ansari 

8. Zaban, Zindgi aur Taleem : Khwaja Gulamus Syeden 

 

Web Links: 

 

 https://manuu.ac.in/DDE-

SelfLearnmaterial/BED%20214%20DST%20Pedagogy%20of%20Urdu.pdf 

 https://manuu.edu.in/dde/sites/default/files/2021-

03/111DST%20Pedagogy%20of%20Urdu.pdf 

 https://manuu.edu.in/dde/sites/default/files/DDE/DDE-

SelfLearnmaterial/BEDD114DST_July4.pdf 

 https://unacademy.com/lesson/pedagogy-of-urdu-part-1-in-hindi/GSO7MW2J 

 https://www.urdupoint.com/dictionary/english-to-urdu/pedagogy-meaning-in-

urdu/68565.html 

 https://www.scribd.com/document/415055089/BED-214-DST-Pedagogy-of-

Urdu-pdf 

 https://english.shabd.in/dr-syed-hayath-basha-s-diary-dr-syed-hayath-

basha/book/10104061 

 https://mmhapu.ac.in/doc/eContent/Education/MdOwais/May2020/URDU%20PE

DAGOGY-03.pdf 

 

 

Learning out Comes - 

The student teacher will understand the different roles of language. They will understand the 

importance of homme language and school language. 
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PEDAGOGY OF SOCIAL SCIENCE 
Internal Assessment:  30       Total Marks: 100  

External Assessment:  70       Credit : 4 

 
Objectives 

The student teacher will be able to: 

 Understand the aims and objectives of teaching Social Science.  

 Develop an understanding of the nature of social sciences, as an individual and 

integrated disciplines.  

 Encourage to grasp concepts and to develop thinking skills.  

 Define and differentiate the concept of Social Science and explain its relative position 

in the Syllabus.  

 Evaluate the existing school syllabus of Social Science.  

 Review the Text-book of Social Science (Secondary level).  

 Apply appropriate methods and techniques of teaching particular topics at different 

levels.  

 Prepare; select and utilize different teaching aids.  

 Perform Pedagogical Analysis of various topics in social science at secondary level.  

 Understand the concept of multiple assessment techniques.  

 

Course Content 

Unit - I: Nature of Social Science as a Discipline 

1. Meaning, Concept, Needs of social science teaching.  

2. Nature and scope of social science teaching.  

3. Historical development of social science as a discipline.  

4. Changing areas of social science as a subject.  

 

Unit – II : Social science as a school subject 

1. Importance of social science in school curriculum.  

2. Aims & objectives of teaching social science at secondary level. Writing objectives in 

behavioural terms.  

3. Correlation of Social Science with other School Subjects – History, Geography, 

Economics, Civics & Environmental Sciences.  

4. Changing trends and goals of teaching social science with reference to N.C.F. 2005.  

Unit III: Methodology of Teaching-learning of social science 

1. Methods and devices of teaching social science at secondary level - Lecture, Project, 

Problem solving, socialised recitation. Questioning; dramatization, role plays; 
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Discussion, story-telling.Excursion and team teaching as a method.  

2. Planning, organizing and conducting of small community survey.  

 

Unit IV: Pedagogical Analysis and mode of learning Engagement 

1. Pedagogical analysis of the Units with reference to concepts, learning outcomes, 

activities and learning experiences and evaluation techniques of following content at 

secondary level-  

a. History – Chronological events and their inter relatedness, epoch-making events.  

b. Geography – Flora & Fauna, Important Physical features of geography Local, 

National and International context.  

c. Civics – Fundamentals of democratise society and developing good citizenship.  

d. Economics – Fundamentals of economics and different market patterns, 

globalizations and Indian economy.  

2. Modes of learning engagement in social studies - 

a. Providing opportunities for group activities  

b. Group/Individual Presentation  

c. Providing opportUnities for sharing ideas  

d. Teaching aids and activities in laboratory work  

e. Reflective written assignments  

f. Library survey  

g. Field trips  

 

Unit V: Assessment & Evaluation of Social Science learning 

1. Assessment of social thinking, logical reasoning and to discourage mechanical 

manipulation and rote learning- 

a. Planning of evaluation in social science  

b. Formative and summative evaluation in social science  

c. Continuous and comprehensive evaluation (CCE) in social sciences at secondary 

level  

d. Difficulties Faced by the teacher in evaluation process and suggestive measures to 

overcome them.  

2. Construction of achievement test/question paper in social science.  

 

Practicum/Field Work (Any two of the following) 

1. Identify and interprete news related to positive social changes or initiation.  

2. A Panel discussion “good social environment for good ecological environment.”  

3. Conduct a commUnity survey on some existing social problem and find out the 

reasons of the problem.  

4. Write a reflective journal on the effect of globalisation in villages (specified village).  

5. Choose any one area of social science (History, Geography, Economics & Civics) & 

prepare a portfolio of any one eminent personality of that subject.  

 

Evaluation Procedure    100 Marks 
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Any two practicum & test     30 Marks 

(Covering Unit I to V) 

External Evaluation     70 Marks 

 

References 

1. ;kxh]xq:ljunkl]¼2007&08½]ßLkekftd v/;;u f“k{kd]Þiszeyrk fiz.VlZ] vkxjkA 
2. flM+kuk ,oa v”kksd]¼2007½]ßLkekftd v/;;u f“k{kd]Þ f'k{kk izdk”ku] t;iqjA 
3. “kekZ] guqeku lgk;]¼2005½]ßLkekftd i;kZoj.k v/;;u f“k{kd]Þ jk/kk izdk’ku efUnj 

ij”kqjkiqjh] vkxjk 282002A 
4. feJk] egsUnz dqekj]¼2008½]ßLkekftd v/;;u f“k{kd]ÞDykfld dySD”ku] t;iqjA 
5. ‘kSnk  ch-Mh]  “kSnk  ,-ds]ßlkekftd  v/;;u  f“k{kd]Þ 
6. vk;Z cqd fMiks] djksy ckx ubZ fnYyh&11005A ik.Ms;]lksguyky]¼2006½]ßlkekftd foKku 

f“k{kd]Þ”;ke izdk”ku] t;iqjA 
7. rk;y  ch-ch]  ¼2002½]ßU;wdkslZ  lkekftd  foKku]Þ  vk;Z 
8. ifCyds”ku] djksy ckx ubZ fnYyh&110005A 
9. xxZ]  Hkojyky  ¼1995½]ßlkekftd  foKku  f”k{kd]Þ  fouksn iqLrd efUnj] vkxjkA 
10. Bedi Yesh Pal, (1980),“social and preventive medicine”, Atma ram sons, karmese 

gate, Delhi 

11. Gilby Thomas, (1953),” Between commUnity and socity” Longmans, Green and co. 

London, New York 

12. Chitambar J.B, (1987), “Introductory Rural Sociology” Wiley Eastern Limited. New 

Bangalore 

13. Ganguli B.N, (1977), Social Development” AB/9 Safdarjang Enclave, New Delhi 

14. Reddy L. Venkateswara, (2005), “methods of Teaching Rural Sociology” Discovery 

15. Publishing House, 4831/24, Anrari Road, Prahlad street Darya Ganj, New Delhi 

 

Web Links: 

 https://www.tnteu.ac.in/pdf/social.pdf 

 https://www.historians.org/ 

 http://www.unescobkk.org/education/inclusive-education/resources/ilfe-toolkit/ilfe-toolkitin-bangla/ 

Toolkit UNESCO: getting all children in school and learning 

 https://scert.telangana.gov.in/pdf/publication/others/module12.pdf 

 http://www.wbnsou.ac.in/online_services/SLM/BED/A4_Part-III.pdf 

 https://www.learningclassesonline.com/2020/10/pedagogy-of-social-science.html 

 https://www.distanceeducationju.in/pdf/B.Ed%20Teaching%20of%20Social%20Science%20Course%

20No.%20302%20(1).pdf 

 https://egyankosh.ac.in/handle/123456789/46715 

 https://books.google.co.in/books?id=TrRHDwAAQBAJ&printsec=copyright&redir_esc=y#v=onepage

&q&f=false 

 https://ncert.nic.in/pdf/focus-group/social_sciencel.pdf 
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 https://itpd.ncert.gov.in/course/view.php?id=949&section=13 

 https://sadbhavnapublications.org/images/notes-pdffiles/Ped-5affd033ea1ec.pdf 

 https://onlinecourses.swayam2.ac.in/cec21_ed07/preview 

 

 

Learning out Comes - 

The student teacher will understand the changes areas if Social Science as a subject and 

importance in School curriculum. 
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PEDAGOGY OF GENERAL SCIENCE 
Internal Assessment:  30       Total Marks: 100  

External Assessment:  70       Credit : 4 

 
Objectives- 

1. Student-teachers will be able to- 

2. Understand General Science as an interdisciplinary area of learning.  

3. Understands aims and objectives of teaching General  Science at different levels.  

4. Explore different ways of creating learning situations for different concepts of 

science:  

5. Formulate meaningful inquiry episodes, problem-solving situations, investigatory and 

discovery learning projects based on upper primary, secondary and higher secondary 

stages.  

6. Facilitate development of scientific attitudes in learners.  

7. Examine different pedagogical issues in learning science. 6. Stimulate curiosity, 

inventiveness and creativity in science.  

8. Develop ability to use science concepts for life skills.  

9. Develop competencies for teaching, learning of science through different measures.  

10. Construct appropriate assessment tools for evaluating learning of science.  

11. Understands the CCE pattern of Evaluation.  

 

Course Content 

Unit 1: Nature of General Science as a Discipline 

1. Meaning, Concept, Needs of General science teaching.  

2. Nature and scope of General science teaching  

3. Main discoveries and development of science (special reference to ancient India) 

Science as a domain of enquiry, as a dynamic and expanding body of knowledge, 

science as a process of constructing knowledge. Science as an interdisciplinary area 

of learning (Physics, chemistry, biology etc.); science for environment, health, peace 

& equity, science and society.Fact, concept, principles, laws and theories- their 

characteristics in context of general science.  

4. Constructivist approach in learning General Science.  

 

Unit 2: General science as a school subject 

1. Importance of General science in school curriculum.  

2. Aims& objectives of teaching General science at secondary level. Writing objectives 

in behavioural terms. Bloom’s taxonomy(revised).  

3. Correlation of General Science with other School Subjects  

4. Changing trends and goals of teaching General Science with reference to N.C.F. 
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2005.  

5. Concept mapping of themes related to General Science.  

 

Unit III: Methodology of Teaching and learning of General science 

1. Methods and devices of teaching General science at secondary level – Lecture-cum-

Demonstration, Project, Problem solving,Heuristic, Laboratory method. 

2. Techniques of teaching General Science 

 

Unit IV: Pedagogical Analysis and mode of learning Engagement 

1. Pedagogical analysis of the Units with reference to concepts, learning outcomes, 

activities and learning experiences and evaluation techniques of following content at 

secondary level- 

a. Physics –light, Electricity, magnetism, Gravitation, Work and Energy, Sound  

b. Chemistry– Atom And molecules, Chemical Reactions, Acid ,Bases and Salt, 

Carbon and Its Compounds, metaland non-metals  

c. Biology –Cell and its Structure, Life processes, Diversity in living organisms,  

d. Environmental Science– Our Environment , natural resources and its management  

2. Modes of learning engagement in General Science-  

a. Providing opportUnities for group activities and observations.  

b. Group/Individual Presentation  

c. Providing opportUnities for sharing ideas  

d. Teaching aids and activities in laboratory work  

e. Reflective written assignment  

 

Unit V: Assessment & Evaluation of General Science learning 

1. Meaning, concept and construction of Achievement test, diagnostic test and remedial 

teaching.  

2. Blue print: Meaning, concept, need and construction.  

3. Open-book tests: Strengths and limitations  

4. Continuous and Comprehensive Evaluation (CCE) in Sciences.  

5. Difficulties Faced by the teacher in evaluation process and suggestive measures to 

overcome them.  

 

 

 

Practicum/Field Work- 

Any two of the following 
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1. Visit Ayurveda college/ science labs to address lauding their working process and 

draft a report on their contribution to prosperity. 

2. Prepare a concept map on any theme of General Science and explain its importance 

for Teaching and learning. 

3. Collect Information about Indian Cultural traditions and find out the scientific basis 

or hidden concern for life and preservation of environment. 

4. Being a Science teacher how you will remove superstitions from the Society. Report 

your Strategic planning. 

5. Prepare a diagnostic test and apply it in school, after discussion with concerning 

teacher and give remedial measures. 

 

 

Evaluation Procedure    100 Marks 

Any two practicum & test     30 Marks 

(Covering Unit I to V) 

External Evaluation     70 Marks 

 

References- 

1. Sood,  J.K.  (1987):  Teaching  Life  Sciences,  Kohli  Publishers,  Chandigarh. 

2. Sharma, L.M. (1977): Teaching of Science and Life Sciences, DhanpatRai& Sons, 

Delhi.  

3. Kulshreshtha,  S.P.  (1988):  Teaching  of  Biology,  Loyal  Book  Depot,  Merrut  

4. Yadav, K. (1993): Teaching of Life Science Anmol Publishers, Daryaganj, Delhi.  

5. Yadav, M.S. (2000): Modern Methods of Teaching Sciences, Anmol Publishers, 

Delhi  

6. Singh, U.K. &Nayab, A.K. (2003) : Science Education Commonwealth 

Publishers,Daryaganj, New Delhi 

7. Venkataih, S. (2001): Science Education in 21st Century, Anmol Publishers, Delhi.  

8. Yadav, M.S. (Ed.) (2000): Teaching Science at Higher Level, Anmol Publishers, 

Delhi.  

9. Edger,  Marlow  &Rao,  D.B.  (2003):  Teaching Science  Successfully,  Discovery 

Publishing House, New Delhi. 

10. Mangal, S.K. (1996): Teaching of Science, Arya Book Depot, and New Delhi.  

11. Dave,  R.H.:  (1969):  Taxonomy  of  Educational  Objectives  and  Achievement  

12. Testing, London University Press, London. 

13. Sood. J.K. (1989): New Directions in Science Teaching, Kohli Publishers, 

Chandigarh. 

 

 

 

Web Links: 

 

 https://www.learningclassesonline.com/2020/10/pedagogy-of-science.html 
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 https://egyankosh.ac.in/bitstream/123456789/46666/1/BES-141B1E.pdf 

 https://www.bdu.ac.in/cde/docs/ebooks/B-

Ed/I/TEACHING%20OF%20SCIENCE.pdf 

 http://www.wbnsou.ac.in/online_services/SLM/BED/A4_Part-1.pdf 
 http://physics.msuiit.edu.ph/spvmlpapers/2005/iso.pdf 

http://www.csun.edulscience/ref/plans/lesson_designhunter.html 

http://www.ilt.columbia.edu/publications/papers/icon.html 

http://www.ltag.education.tas.gov.au/planning/modelsprinc backdesign.html. http://www 

.ncpublicschools.o 

 http://www.ncpublicschools.org. 

 http://www.scienceteacher.org. 

 https://ddceutkal.ac.in/Syllabus/MA_Education/Education_Paper_5_SCIENCE.pdf 

 

 

Learning out Comes - 

The student teacher will develop ability to use science concepts for life skills. 
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PEDAGOGY OF MATHEMATICS 
Internal Assessment:  30       Total Marks: 100  

External Assessment:  70       Credit : 4 

 
Objectives: 

The students will be able to- 

 Gain insight into the meaning, nature, scope and objectives of mathematics 

 Appreciate mathematics as a tool to engage the mind of every student. 

 Understand the process of developing the concepts related to Mathematics.  

 Appreciate the role of mathematics in day to day life. 

 Learn important mathematics: mathematics more than formulas and mechanical 

procedures. 

 Pose and solve meaningful problems. 

 Construct appropriate assessment tools for evaluation mathematics learning.  

 Understand methods and techniques of teaching mathematics. 

 Perform pedagogical analysis of various Topics in mathematics at secondary level. 

 Understand and use I.C.T. in teaching of mathematics.  

 Understand and use continuous and comprehensive evaluation, diagnostic testing and 

remedial teaching in Mathematics.  

 

Course Contents 

Unit: I - Nature of Mathematics as a Discipline 

1. Mathematics is not merely subject of computations skill, it is much more, it has a logical 

structure. 

2. Nature of mathematics – building blocks of mathematics (Concept, objectives, variables, 

function & relation, symbolization) 

3. Important processes of mathematics-estimation, approximation, understanding or 

visualizing pattern representation, reasoning & proof, making connections, mathematical 

communication. 

4. Historical development of mathematics as a discipline Contribution of Indian and western 

mathematicians like Ramanujan, Aryabhatt, Bhaskarcharya, Pythogorous and Euclid. 

5. Constructivist approach in learning mathematics. 

 

 

 

Unit: II - Mathematics as a School Subject 

1. Importance of mathematics in school curriculum. 
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2. Aims and objectives of teaching mathematics at secondary level. Writing objectives in 

behavioral terms. Bloom’s taxonomy (revised) 

3. Correlation of mathematics with other school subjects. 

4. Changing trends and goals of teaching mathematics with reference of NCF 2005 Concept 

mapping of themes related to mathematics. 

 

Unit: III Mathematics as a School Subject 

1.   Nature of concept, concept formation and concept assimilation.  

2.   Methods of teaching mathematics at secondary level –  

(a) Lecture cum demonstration  

(b) Inductive-Deductive  

(c) Problem Solving 

(d) Project  

(e) Heuristic 

(f) Analytic & Synthetic 

3.   Techniques of teaching mathematics  

(a) Oral work  

(b) Written work  

(c) Drill work  

(d) Home assignment  

 

Unit: IV - Pedagogical analysis and mode of learning engagement 

1. Pedagogical analysis of the Units with reference to concepts, learning outcomes, 

activities and learning experiences and evaluation techniques of following content at 

secondary level- 

(a) Number system 

(b) Measures of central tendency  

(c) Congruency and similarity  

(d) Trigonometrical ratios and identities  

(e) Area and Volume 

(f) Profit, loss and partnership  

(g) Compound interest  

(h) Graphical representation data 

2.   Modes of learning engagement in mathematics  

(a) Providing opportUnities for group activities  

(b) Group/Individual Presentation 
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(c) Providing opportUnities for sharing ideas 

(d) Designing different Working Models for concept formation  

(e)Teaching aids and activities in laboratory work (f)Reflective written assignments 

 

Unit: V Assessment & Evaluation of Mathematics learning 

1.  Assessment of critical thinking, logical reasoning and to discourage mechanical 

manipulation and rote learning- 

a) Planning of evaluation mathematics 

b) Formative, Summative and predictive evaluation in mathematics 

c) Continuous and compressive evaluation (CCE) in mathematics at secondary level  

d) Diagnostic Testing, Remedial Teaching and enrichment programme for:  

i. Gifted Learners  

ii. Slow Learners  

iii. Learners with Dyslaxica  

iv. Difficulties Faced by the Teacher in Teaching of Mathematics and Suggestive 

Measure to overcome them.  

2.   Construction of achievement test/question paper in mathematics  

 

Practicum/Field Work- 

Any two of the following- 

1. Prepare a Concept map related to any theme of Mathematics and Explain how it facilitates 

teaching and learning. 

2. Prepare a project related to Mathematics and report your steps.  

3. Prepare a power point presentation on brief history and contribution of two mathematicians.  

4. Conduct a group activity on any topic of mathematics and report your Experiences. 

Observation of Mathematics class-room teaching in any secondary school and prepare a list 

of errors committed by students.  

 

Evaluation Procedure    100 Marks 

Any two practicum & test     30 Marks 

(Covering Unit I to V) 

External Evaluation     100 Marks 

 

 

 

References 

1. Mangal, S.K. Sadharan Ganit Shikshan, Arya Book Depot, New Delhi.  
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2. Bhatnagar A.B. New Dimensions in the teaching of Maths, Modern Publishers, 

Meerut.  

3. Jain S.L.: Ganit Shikshan Sansthan, Rajsthan Hindi Granth Academy ,Jaipur.  

4. Agrawal S.M. Teaching of Modern Mathematics Dhanpat Rai & Sons, Delhi.  

5. Jagadguru Swami: Vedic Mathematics, Moti Lal Banarasidas Publisher, Delhi  

6. Kapur J.N. Modern Mathematics for Teachers, Arya Book Depot, New Delhi  

 

Web Links: 

 https://ncert.nic.in/desm/pdf/Pedagogy_of_Mathematics_2_.pdf 

 http://www.wbnsou.ac.in/online_services/SLM/BED/A4_Part-II_Unit_1-5.pdf 

 https://egyankosh.ac.in/handle/123456789/46653 

 http://www.iaoed.org/downloads/EdPractices_19.pdf 

 https://itpd.ncert.gov.in/mss/course_content/Module%209%20-

%20Pedagogy%20of%20Mathematics.pdf 

 http://www.mathpower.com/tencomm.htm 

 https://www.learningclassesonline.com/2020/10/pedagogy-of-mathematics.html 

 

Learning out Comes - 

The student teacher will appreciate the role of mathematics as a tool to engage the mind of 

every student. 
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PEDAGOGY OF FINANCIAL ACCOUNTING 
Internal Assessment:  30       Total Marks: 100  

External Assessment:  70       Credit : 4 

 

Objectives: 

Pupil teacher will be able 

 To help the students to acquire the basic understanding in the field of Financial Accounting education. 

 To develop the ability to plan curriculum and instructions in Financial Accounting at school level. 

 To develop the ability to critically evaluate existing school syllabus and text book. 

 To impart knowledge about the methods and devices of teaching Financial Accounting and to develop the 

skill of using the same. 

 To develop the ability of fair & comprehensive evaluation.  

 To develop commercial efficiency among students 

 

 

Course Content 

Unit - I: Nature of Financial Accounting as a Discipline 

1. Meaning, Nature & Significance of Financial Accounting as a Discipline.  

2. Aims & objectives of teaching Financial Accounting at Senior Secondary Level.  

3. Historical Development of Financial Accounting.  

4. Nature of contents at Senior Secondary in CBSE & RBSE Boards.  

5. Interrelatedness of the contents.  

6. Role of accounting in business conduction.  

7. Increasing complexities in Accounting 

 

Unit - II: Financial Accounting as a School Subject 

1. Maxims of Teaching Financial Accounting.  

2. Co-relation with other forms of account.  

3. Characteristic features of Modern Accounting Classroom  

4. A brief introduction to company & its financial flow through Accounting  

5. A brief introduction to management & cost accountancy.  

6. A brief introduction of the steps to prepare the final accounts.  

 

 

 

Unit- III: Methods & Techniques of Teaching & Learning of Financial Accounting 

1. Conventional Method  

2. Problem Solving Method  

3. Explanation with Examples  

4. ICT based Teaching  
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5. Assignment Technique  

6. Internship  

7. Computer Modules/Accounting applications  

 

Unit- IV: Pedagogical Analysis and Mode of Learning Engagement 

1. Teaching about various types of Books  

2. Trial Balance  

3. Final accounts with adjustments  

4. Partnerships: Introduction, Admission, Retirement and Death & Dissolution  

5. Issue of shares  

6. Understanding the steps to make an Instructional Design  

Modes of Learning Engagement & Instructional Design 

1. Individual Power point presentation  

2. Task assignment  

3. Proceeding through textbook help  

4. Understanding concepts in group  

5. Preparing lesson plans & Unit plans  

6. Logical arrangement of Subject Matter in Instructional Design.  

 

Unit - V: Assessment & Evaluation in Financial Accounting 

1. Process of Continuous & Comprehensive Evaluation  

2. Evaluation in Financial Accounting- Importance, Type of tests- Essay, short answer and objective type 

questions and Blue Print of a test.  

3. Diagnostic & Remedial Test  

 

Practicum/Field Work 

1. Visit any Institute/centre where students are trained for accounting through computer based modules & 

application software and find out the list of such  software/module. Interview the students & the 

centre/organization owner about the trends and practices in the field. 

2. Search on internet about prevalent financial accounting practices of any country in the world other than 

India & compile the findings  

3. Collect all the news (From any renowned newspaper) related to financial issues in a particular month and 

put them on school/college bulletin Board and keep a file record with you.  

4. Organize a talk of any expert of financial issues with the help of teacher educators and compile a report of 

a pre-planned question answer session therein.  

5. Give a financial accounting based same question to five students and after getting written answers from 

them analyze the common mistakes committed.  

 

 

Evaluation Procedure    100 Marks 

Any two practicum & test     30 Marks 

(Covering Unit I to V) 

External Evaluation     70 Marks 
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References: 

1. Rao, Seema : Teaching of Commerce, Anmol Publication Pvt.Ltd.1995.  

2. Jain, K.C.S. : Vanijaya Shikshan (Hindi) General Academy, Jaipur, 1986.  

3. Gortside, L: Teaching Business subjects. The Modern Approach made and printed in Great Britain by the 

Garen Press Ltd. Leteh worth, Hest Fordshgire, 1970.  

4. Neeb, W.B.  : Modern Business Practice, The Ryerson Press, Toronto, 1965.  

5. Khan, M.S.: The Teaching of Commerce, Sterling Publishers (P) Ltd, Jullundar-3  

6. Singh, J.B.: Vanijaya Ka Adhyayan, Laxmi Narayan Agarwal, Agra, 1968.  

7. Bhorali, Devadas : Commerce Education in India, D.K. Publishers Distributors (P) Ltd, New Delhi 1988.   

 

Web Links: 

 

 https://www.gkpad.com/pedagogy-of-financial-accountancy-book-in-english/ 

 https://core.ac.uk/download/pdf/267832524.pdf 

 https://www.youtube.com/watch?v=6FOY-FvhJWg 

 https://bookmandelhi.com/product/pedagogy-of-financial-accounting/ 

 https://www.gkpad.com/pedagogy-of-financial-accountancy-book-in-hindi/ 

 https://www.ggtuonline.com/papers/b-ed-1-year-pedagogy-of-financial-accounting-1521-2018.html 

 

 

Learning outcomes: 

The student teacher will understand the nature of assessment and evaluation and their role in teaching learning 

process the will analyze the statistical methods and new trends in evaluation. The will develop commercial 

efficiency among students. 
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BME - 204 

         Specialization 

 

Area (A) Elementary Education 

 

 Structure, Management & Quality Concerns of Elementary 

Education 

 

 

OBJECTIVES: 

 

The student teacher will be able to: 

 

 Understand perspective & concept of Elementary Education.


 Develop understanding about structure of the Elementary Education System.


 Analyze the history & development of Elementary Education in India.


 Understand the quality concerns in Elementary Education.


 Understand the strategy & programmes for quality enhancement of Elementary Education in 

India.

 

COURSE CONTENT 

Unit-I Structure of Elementary Education 

 

 Meaning, concepts & types of Elementary Education.


 Objectives & Functions of Primary Education as Elementary Education.


 Management of Elementary Education

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 Elementary Education as the base of Education System.
 

Unit-II Perspectives and Context of Elementary Education 

 

 Developmental characteristics and norms for Elementary stage of Education-physical. 

cognitive process and abilities, language development, socio-ernotional development during 

early and late childhood


 Influence of home, school and community related factors on child's development.


 Conceptual analysis of the concepts in elementary education like learner / learning centered 

approach, activity centered approach, freedom and discipline; reflection on present practices.

 

 

Unit-Ill Development of Elementary Education 

 

 Indigenous system of Elementary education in India


 Nature and focus of Elementary Education after independence.


 Relevance of educational thought of Mahatama Gandhi and Tagore to elementary education.


 Constitutional provision for education and Directive Principles related to elementary 

education and their implications.


 Right to Education as fundamental right; provision in RTE Act and related issues.


 Elementary education as highlighted in NPE-1986, POA-1992, National Curriculum 

Framework (NCF)-2005.

 

 

Unit-IV IV-Strategies and Programmes in Elementary Education 

 

 Panchayatiraj and community involvement in educational planning and management related 

issues. Role of BRC, CRC, SMC.


 Participation ofNGOs in achieving goals ofUEE


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 ECCE programme, women empowerment as support services


 Providing minimum facilities, improving internal efficiency of the system teacher 

empowerment and incentive schemes, capacity enhancement of teachers (role of DIETs and 

SIERT, managing learning in multigrade contexts).


 Strategies and programmes for quality enhancement of Elementary Education- Lok jumbish, 

DPEP, SSA, Sambalan Programme, incentive schemes for enhancing enrolment and ensuring 

and retention in Elementary School such as Mid Day Meal programme.  

 

 

Unit-V Quality Concern in Elementary Education 

 

 Minimum Level of Learning (MLL)


 Early Childhood Care and Education (ECCE)


 Continuous Comprehensive Evaluation at Elementary level


 Multi-grade teaching in elementary schools.


 Teacher's commitment.


 Use of modern technologies and media.
 

PRACTICUM/FIELD WORK 

 

Any two of the following: 

 

 Prepare a report on functioning of an Elementary School. 
 

 Study a Multi-graded School and prepare an Analytical Report on it. 
 

 Prepare a note on Educational Thoughts of any thinker on Elementary Education. 
 

 A study of implementation of a government scheme related to Elementary Education. 
 

 A report of functioning of a BRC / CRC 
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 A report of conduct of an in service training programme for Elementary School Teachers 
 

EvaluationProcedure                                  100 Marks 

Anytwo practicum& test                       30 Marks 

(Covering Unit I to V) 

External Evaluation                                      70 Marks 

 

 

REFERENCES: 

 

 Baur, G.R. & others (1976): Helping Children Learn Mathematics: A Competency Based 

Laboratory Approach. Cummings Publishing Co .


 Celin Richards (1984). The Study of Primary Education and Resource Book. Vol. I.


 Chastain, K. (1970): The Development of Modem Language Skills-Theory to Practice Rand 

Menally & Co., Chicago .


 Dunkin, MJ. (Ed.) (1987): The International Encyclopedia of Teacher and Training 

Education, Pergamon Press, N.Y.


 Erickson, H.L. (2002): Concept-based Curriculum and Instruction. Crown Press, Inc. 

California.


 Government ofIndia (1986) National Policy on Education. ew Delhi, MHRD .


 Government ofIndia (1987) Programme of Action, ew Delhi: MHRD .


 Government of India (1987) Report of the Committee for Review of ational Policy on 

Education, New Delhi, MHRD .

 Hayes, Denis(2008): Primary Teaching Today: An Introduction. Routledge Publications, 

U.K. Hurlock, E. (1995). Child Development. McGraw Hill Book Company, USA.


 In-service Teacher Education Package for Primary and Secondary Teachers (1988), volume I 

& Il, NCERT, New Delhi .


 Jangira, N.K. & Ajit Singh (1992): Core Teaching Skills - Microteaching Aproach,
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

NCERT - New Delhi. Kauchak, D.P. & Paul. D. Eggen (1988): Learning and Teaching. Alien & Bacon. 

Sydney . 



 Kabra, K.M.(1977) Planning Process in a District, ew Delhi: Indian Institute of Public 

Administration .


 Kurrian, J.(1993) Elementary Education in India, New Delhi: Concept Publication .


 Lewis, Ramon (2008): Understanding Pupil Behaviour. Routledge Publications, U.K .


 MHRD (2001): Convention on the Right of the child, New Delhi .


 Mohanty, J.N. (2002): Primary and Elementary Education. Deep & Deep Publications, New 

Delhi .


 National Curriculum for Elementary and Secondary Education (1988)- A Framework, 

NCERT, New Delhi.


 NCERT (2005): National Curriculum Framework, NCERT, New Delhi


 NCERT (2005): Position paper on Teacher Education for Curricular Renewal, New Delhi .


 NCTE, (2004): Teacher Education Curriculum, New Delhi .


 Petty, W.T. (1978): Curriculum for the Modern Elementary School, Rand Menally College 

Public Co., Chicago.


 Rao., V.K. (2007): Universatisation of Elementary Education, Indian Publishers, New Delhi .


 Rita Chemical (2008): Engaging pupil voice to en ure that every child matters: A practical 

guide. David Fultan Publi hers .


 Rubin, D. (1980): Teaching Elementary Language Arts, Holt Reinhart & Winsten, New York



 Sharrna, Ram Nath (2002): Indian Education at the cross road. Shubhi Publications:


 Singh. L.C. (1987): Teacher Education - A Resource Book, CERT, J ew Delhi .


 Singhal, R.P. (1983) Revitalizing School complex in India, ew Delhi .
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 The Study of Primary Education - A Source Book, Volume I & II, 1984



 Tilak, J.B. (1992) Educational Planning at groos roots, New Delhi .


 UNESCO (2005): EFA Global Monitoring Report on Quality of Education Finance.


 UNESCO (2006): Teachers and Educational Quality. Monitoring Global eeds for 2015. 

UNESCO Publication, Montreal.


 Victor & Learner (1971): Readiness in Science Education for the Elementary School, 

McMillan Co., N.Y.


 Wrage, E.C. (1984): Classroom Teaching Skills, Croom Helm, London.
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Specialization 

 

Area (B) Secondary Education 

 

 Structure, Management & Quality Concerns of Secondary 

Education 

 

 

OBJECTIVES: 

 

The student teacher will be able to: 

 

 Develop an idea about the structure of secondary education in India.


 Know about the historical development of secondary education in Pre and Post Independent 

India.


 Understand the constitutional provisions, educational policies and documents of secondary 

education


 Understand the management system of secondary education at National and State Level.


 Know about the quality indicators of Secondary education



 Reflect upon various programmes to uplift quality in secondary school.
 

COURSE CONTENT 

Unit-I Structure of Secondary Education 

 

 Meaning, aims, objectives & functions of secondary education.


 Structure of secondary education in India.

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 Status of secondary education with reference to access enrolment. retention, syllabus
 

availability of resources and quality learning. 

 Vocationalization of secondary education in India (the efforts. present status, problem and 

prospects)

 

 

Unit-II Development of Secondary Education in India 

 

 Secondary education in India - historical development in pre and post- independent Era


 Constitutional provision for secondary education.


 Policies and documents related to secondary education - Mudaliar commission, Kothari 

commission, NPE 1986, NCF 2005



 Universalization of secondary education: Issues and challenges.
 

Unit-Ill Management of Secondary Education 

 

 Importance, function and management of secondary education.


 Management at national level: Role ofMHRD, CABE, NCERT



 Management of secondary level in Rajasthan


 Supervision for effective management in secondary education



 Privatization of secondary education
 

 

Unit-IV Management at Institutional Level 

 

 Aims, objectives and role of secondary educational institution In the light of constitutional 

goals, NPE 1986 and NCF 2005.


 Management of secondary schools- planning (institutional Plan), coordinating, team building, 

visioning.
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

 Role of Heads/Principals and teachers in creating academic culture and appropriate climate in 

school


 Criteria of quality secondary school
 

 

Unit-V Quality Concern in Secondary Education 

 

 Concept, indicators of quality, setting standards for performance


 Continuous professional development of Heads and teachers through in-service training 

programme and in-house capacity building activities.


 Team work and transparency in functioning among teachers
 

 Total quality management (TQM) for institutional upliftment
 

 

PRACTICUM/FIELD WORK 

 

Any two of the following: 

 

 A comparative study on the functioning of any two different types of schools in India 
 

such as CBSE, Madarsa, Convent, urban, rural, Residential etc. 

 

 Visit a local school and evaluate the role of School Management Committee during last 2 

years and prepare a report with pictures, photographs and sketches. 
 

 Conduct interviews of the teachers and students of various schools and Prepare a report based 

on their educational aspirations and problems with reference to the effectiveness of 

management 
 

 Conduct a study on 'good Practices' in various schools and prepare a report including 

leadership, communication process, information system, data management etc. 
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 A study of implementation of government scheme related to secondary education. 
 

 A study of implementation of recommendations of any national document on education. 

 

EvaluationProcedure                                  100 Marks 

Anytwo practicum& test                       30 Marks 

(Covering Unit I to V) 

External Evaluation                                      70 Marks 
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VALUATION FOR INTERNSHIP PROGRAMME 

INTERNAL ASSESSMENT 

BME -205 

 

Internship Programme Phase I (4 Weeks)  

        

S.No. Assessment is based on the following activities Marks : 

50 

1. School observation and Engage with filed (One week) 5 

2. Creating and Maintaing teaching learning material for the 

school. 

(Which  can become valuable resource for the regular teachers 

of the school) 

5 

3. Practice teaching in One pedagogy subjects in schools (15) 

 

15 

4. Lesson observations of the peers 

(Lesson in Pedagogy Subject) 

 

5 

5. Criticism lessons (Pedagogy Subject) 

 

10 

6. Viva-Voce 

 

10 

Grand Total 50 

 

Note: Each student –teacher has to maintain file in which detailed reports of all the activities and 

tasks discharged by him/her are to be described. The file record; the lesson plan diary will form 

the basis of assessment of the internship programme. 
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Community Work 

BME - 206 

 
 

Internal Assessment:  50 Marks      Credit : 2 

 

Objectives 

The students teacher will be able. 

 To understand the concept and importance of community participation. 

 To evaluate the roles of different bodies of decentralized educational management in terms of quality 

education and community participation. 

 To understand social and ethical norms for behaviour and recognize family, school and community and 

supports which is the best part of the college. 

 To create an awareness of self-worth. 

 To provide facilities for improving the conditions of life specifically for the poorer section of society. 

 To stimulate self-reliance and self-development in local commities. 

 

Activities  

Activities during two weeks field engagement programme. 

The institution will plan two weeks programme to address to the societal concerns and curriculum. In this 

programme institute must ensure that all the students select work worth two weeks programmmes and 

engaged in activities like: 

 Thoretical orrientation to the concept of Nai Taleem propogated by Mahatma Gandhi including 

experiential learning & work education. 

 Organizing plantation, cleanrness, roadsafety, Environment awareness, legal awarencess, Beti 

Bachao Beti Padhao etc. for developing awareness among society. 

 Organization of rally or campaign on any social issue e.g. Polio, HIV, ElectrolRights, Blood 

donation camp, gender senitization etc. 

 Gardening 

 Cleanliness of the campus and beatification 

 Community games 

 Cultural programme 

 S.U.P.W 

 Decoration of classroonn,, Best out of waste material development, preparing decorative out of 

waste paper etc. 

  

Note: 
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The students will prepare a report of the activities take up and submit to the institution. The record in the 

form of files will photography, short videos, material. 

Internal evaluation will be done on the basis of files by students including picture short videos, material 

and viva-voce. 

 

Evaluation Procedure     

File record evaluation     40 Marks 

Viva-voce      10 Marks 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 


